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Calhoun Community College QEP

EXECUTIVE SUMMARY

e ® L O .
The purpose of the QEP is to

' improve students’ academic
reading comprehension across

the curriculum.

Academic Reading Comprehension
Calhoun Community College

STUDENT LEARNING OUTCOMES:

The QEP outlines two over-arching goals consistent with both the College’s mission and an
extensive literature review of the influence of reading comprehension on academic learning and
success at the postsecondary level. Students will improve their comprehension of course-specific
readings in reading-intensive courses.

= Improve student reading skills.
= Increase engagement in academic reading.

IMPLEMENTATION/ASSESSMENT:

Calhoun’s Quality Enhancement Plan comprises three areas of emphasis: building support
structures for the ever changing five-year plan; strategies to integrate reading comprehension in
high-enrollment, reading intensive courses in English, Psychology, Sociology, Math, and Nursing
courses; and environmental changes to create a reading-friendly culture. Each of these efforts
directly or indirectly impacts student learning and promotes a culture of learning through reading.

Both summative and formative measures will be used to evaluate student learning outcomes.
Summative measures will focus on overall performance and achievement of learning outcomes;
formative evaluation will focus on the learning process.

RESOURCES/STAFFING:

Calhoun’s QEP has been developed in a cost-effective manner and will be implemented with the
College’s capabilities in mind. To optimize efficiency and reinforce College and community buy-in,
the QEP implementation will be achieved using current personnel and educational support
services as much as possible. Additional financial resources will be needed for faculty released
time, assessment tools, professional development, and reading materials.
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HIGH-ENROLLMENT, READING-INTENSIVE COURSES ADDRESSED IN THE QEP:

= English 101 and 102 = Nursing 102, 105
= History 121, 122 = Sociology 200
= Psychology 200 = Math 112

FACULTY PARTICIPATION TIMELINE:
The timeline has been designed to include as many full-time faculty in the five academic areas as
possible within the five-year project period.

YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5
1 History 1 History 1 History 1 History 1 History
1 Psychology 1 Psychology 1 Psychology 2 English 2 English
1 Sociology 2 English 2 English 3 Nursing 3 Nursing
1 English 2 Nursing 2 Nursing 1 Math 1 Math
2 Nursing 1 Math 1 Math
1 Math
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TOPIC SELECTION

The development of Calhoun’s QEP topic was a broad-based, data-driven process that
began in early 2010 and became an ongoing process of analysis, evaluation and re-evaluation.
Developing the QEP topic has been a continued learning process during which challenges have
been addressed by collaborative efforts of faculty with a constant focus on improving student
learning. The following narrative outlines the evolution of the identification and development
of the QEP topic.

A College-wide “Kick-Off Meeting” was held in March 2010 (Appendix A) to review
institutional data related to student learning outcomes. At this meeting, college administrators
announced a “QEP Contest” in an attempt to solicit broad-based interest from faculty and staff.
Four proposals were received and evaluated using a scoring rubric developed by the QEP Topic
Selection Committee. A winning proposal was selected that focused on the First Year
Experience, and the topic was announced to the College community in late May 2010
(Appendix B).

In July 2010, College personnel attended the SACS Summer Institute in Tampa and
returned to the College with the understanding that the QEP must directly impact student
learning in a measurable, concrete way. College personnel realized that any success resulting
from the QEP Topic (First Year Experience) as it stood would be very difficult to assess. Even
though the student’s first year experience is very important and does reflect the learning
environment, the topic was not a good “fit” for Calhoun Community College because Calhoun is
a commuter campus, most students work at least part-time, and they have diverse academic
goals. This realization caused the College to take another look at institutional data and solicit
more input from all stakeholders before proceeding with the First Year Experience topic.

During the College’s 2010 Fall Inservice, the Dean for Planning, Research and Grants
presented institutional data on student success rates, retention and graduation data. After
reviewing the data, a survey was conducted among faculty to identify what they considered the
most critical areas in which the College could improve student learning (Appendix C). A total of
493 suggestions to improve student learning were received and categorized into one of the

following seven areas:
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= LR =Learning Resources Enhancements

= T =Teaching pedagogy

= C=Curriculum/Course Scheduling

= S =Skill Development

= A = Advising (includes Orientation)

= TE =Technology Enhancements

= M = Miscellaneous (Includes parking, customer service, and other concerns)
Survey results indicated a variety of concerns, but the overwhelming majority addressed
teaching pedagogy, the importance of having one-on-one contact with students, and teaching
students fundamental skills in reading, English, math and critical thinking. Survey data was
collected, analyzed, and shared with the College community through Calhoun Community email
and the College website.

Additional information was gathered from a second follow-up survey (electronic and
paper) distributed to College employees and other stakeholders including students, parents,
adjunct faculty, alumni, community members, and state/local officials. A total of 653 responses
were collected. More than 28 percent of the respondents were students, and 19 percent were

adjunct faculty members. The following bar graphs illustrate responses from all stakeholder

groups in the first and second surveys.

QEP Topic Selection Results
Percentage of Survey Respondents

Calhoun Student
Calhoun Ajunct Faculty
Community Employer or Employee
Calhoun Full-time Faculty
Community Public or Private Educator /...
Calhoun Alumni
Calhoun Employee
Parent of Current or Former Calhoun...
Community Public Official
Calhoun Foundation Board
Other

Alabama Legislator
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Realizing that all of the following issues are important,
which ONE topic do you feel is most important for our
students to help them learn and succeed in college?

College-Level Reading
Comprehension

Academic / Career Advising

Up-to-date Technology in Skills Labs

College-Level Math Skills

College-Level English Skills

Other

Distance Learning Courses

The results were clear: College-level reading comprehension was identified by the
majority of respondents as the most significant factor in students’ academic success.
Academic Reading Comprehension would clearly address student learning in a meaningful way.
Furthermore, the topic could be integrated across all disciplines and impact a large number of
students. The new QEP topic was then shared with the college and community through the
website, The Bulletin, and “Calhoun Community” email.

The College President created a QEP Focus Team that included a cross-section of faculty

and staff. Members of the QEP Focus Team and the area of expertise are listed below.

QEP FOCUS TEAM

Name Area
Steve Threlkeld, Chair Science
Tracy Sims Advising
Jim Payne Business
Gina Briscoe Nursing
Caroline Prince English / Huntsville
David Ansardi Science
Rodney Alford Math / Huntsville
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Tad Montgomery Technologies

Carla Swinney Student Affairs

Lisa Fletcher Advising / Huntsville
Isaac Sakyi-Addo Sociology

Latrica Birgan Math

Jill Onega English / Huntsville
Thalia Love Developmental English
Nick Agrawal CIS / Huntsville

Holly Powe Fine Arts

Gene Barnett Social Sciences

Debi Garrison Hendershot, Ex-Officio Planning, Research and Grants
Alicia Taylor, Ex-Officio Vice-President

The QEP Focus Team met weekly to analyze institutional data and design the QEP. The
team also continued to gather additional data including COMPASS, ACT and SAT placement
scores and other student learning and academic success indicators over a period of 10
academic terms (Appendix D). Data consistently confirmed that academic reading
comprehension was a huge barrier to student success.

In September 2010, members of the QEP Focus Team visited Mississippi Gulf Coast
Community College to meet with their faculty and administration about their successful QEP
experience. This visit was very informative and provided a better understanding of the QEP and
its importance in the reaffirmation process.

Early team discussions focused on identifying the appropriate courses to be addressed in
the QEP keeping in mind that the courses should be entry-level, reading-intensive, and impact a
large number of students. The team also reviewed numerous reading-based QEPs from other
two-year institutions. Early discussions initially focused on Reading 085 as the only potential
cohort for the QEP. However, Reading 085 impacted a small group of students and did not
allow effective tracking and assessment. Biology 201, Anatomy and Physiology |, was the next
course considered because the College has a large number of allied health students, and the
overall success rate in Biology 201 was 62 percent in academic year 2009-10. With that fact in
mind, the team began considering strategies to help students improve reading skills in Biology

201 with the following considerations:
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e Can students do the work independently online?

e Could the project increase faculty buy-in?

e Could the activity be integrated into existing coursework and be “rolled out” into other
disciplines?

e Could the remediation be tailored to the students’ specific courses?

e Were there existing tools on the open market or should the College develop their own
tool?

e Would the project work equally well for distance education and traditional students?

e |[f students are struggling with reading comprehension, is it realistic to expect them to
improve their skills by reading on their own?

e Should there be an in-class component to encourage students to complete outside class

assignments?

In November 2010, the team began meeting with three major textbook publishers
(McGraw-Hill, Cengage, and Pearson) to explore the availability and range of online resources.
After extensive research and consideration, Connect Reading, a McGraw-Hill product, was
selected by the Team as the best tool to address academic reading comprehension skills for the
following reasons:

e |t provided flexibility for all learning styles.

e |t contained a diagnostic tool that allowed customization of student learning plans.

e |t did not increase the workload on the faculty.

e ltincorporated “Live Ink” technology.

In January 2011, Dr. Rudy Jackson, Calhoun’s SACS Liaison, conducted an Advisory Visit to
the College and met with the QEP Focus Team. Dr. Jackson encouraged the Team to implement
a pilot project during summer 2011 that would inform the QEP and provide additional
gualitative and quantitative data. Dr. Jackson also reminded the Team that the QEP should
focus on high enrollment classes that were reading-intensive.

Some members of the QEP Focus Team transitioned to the QEP Writing Team, and work

continued on the QEP throughout the Spring Semester to determine the specific courses
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addressed, fully define the student learning outcomes, and design the Summer Pilot Program.
Throughout the literature review, three central components to reading comprehension were
identified as surface, synthesis, and application through ongoing literature review. Therefore,
the team decided to focus the QEP on three courses that targeted those three central reading
components: Reading 085 (surface reading skills); English 101 (synthesis reading skills); and
Nursing 105 (application skills). Focusing the QEP on these three courses would enable the
College to reach a large number of the student body, including developmental students,
transfer students, and degree-seeking students. The team also decided to focus the Summer
Pilot Program in two sections of Biology 201 with one control group and one experimental
group. Results from the Summer QEP Pilot Program are included in Appendix E.

During this same time period, the College held a QEP Logo Contest for students in an effort
to publicize the QEP topic to students in a personal way. A total of 50 entries were received,
and the QEP Marketing Team judged the entries. The winning logo was selected by the team,
and the winning student received a gift card.

In July 2011, Dr. Barbara Jones, Institutional Effectiveness consultant, visited the College
to conduct a workshop on Planning and Assessment. During her visit, Dr. Jones met with the
QEP Writing Team Chair to review the implementation plan and student learning outcomes
identified in the QEP. Dr. Jones voiced concern that too much of the burden for the QEP
implementation was placed on the English Department and recommended implementing it in
other disciplines simultaneously. She also recommended that the College hire a reading expert
to work with the QEP Writing Team to ensure that the assessment methods and strategies
identified in the QEP were appropriate.

The College hired Ms. Dorothy J. Henry, Reading/Writing Specialist and textbook author,
to assist the QEP Writing Team in strengthening the student learning outcomes and assessment
tools. Ms. Henry spent three days on campus in hands-on work sessions with the QEP Writing
Team. After much discussion, the team decided that in- class activities designed and driven by
faculty members in the discipline were better suited for the QEP than Connect Reading.

The team wanted to take the research a step further and decided to ask the students at

Calhoun about teaching styles they had experienced and how reading was utilized in the

10
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classroom. A survey was conducted at the end of Summer Semester, 2011, and the

participation was amazing — 683 students! As with most surveys, there was a range of

I”

“unofficial” input and folks who did not take the survey seriously. However, it is evident by the

following unedited student comments taken directly from the survey that students realize the
importance of reading comprehension but do not always feel it is reinforced in the classroom.
Complete survey results are included as Appendix F.

“Reading does add to my academic experience, however not
enjoyable because | have to read and reread to get
understanding.”

“I don’t really enjoy reading, but it does help.”

“I have found that the material we are often told to read over is
usually information that the professor does not feel necessary to
teach, and will not test on. If it is important they will often tell
you the same thing word for word the next day making it unlikely
that most students will read. | believe if they do assign reading
assignments they should quiz the next day that way students are
held accountable for the assignment.”

“I believe reading is very important to academic success. | feel
that reading has not been an integral part of my curriculum since
starting my studies at Calhoun.”

“I don't enjoy reading assignments but do feel they add value to
my academic experience.”

“Reading assignments are only useful if there is class instruction
to follow. You can read the article all day long, but you won't get
what the instructor wants you to get out of it if there is no
discussion following.”

“It depends on the course, but | can't imagine being successful in
almost any area of study without completing reading
assignments.”

“I think reading assignment are great to have. | went from an F
to a B in English by reading and following my assignments.”

“I have found that reading the material and then taking notes is
probably one of the best ways to study.”

11
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Student Comments
Student Survey for Teaching Style, August 2011

So that the team could gather faculty input, the same survey questions were asked of Calhoun
faculty (full- and part-time), and the participation was equally as impressive — 82 full-time
faculty and 113 part-time faculty responded. The comments from faculty were insightful and
indicated a disconnect between faculty and students on the importance of reading and how the
reading assignments were used in class. A few unedited faculty comments are provided for
review. Complete survey results are included as Appendix F.

“My experience is that students are turned off from reading/class
because they do not have the reading comprehension skills needed for
collegiate level work.”

“They often enjoy the extra articles, websites, etc; which | bring in
after they realize that they are able to make a connection with what
they read.”

“l can't say that my students "enjoy" the reading assignments; the
reading provides additional footage to the main feature presented in
the classroom.”

“Not sure enough to answer yes on this one. Enjoy is a strong word to
use here “tolerate” would be more on target. Most students simply do
not enjoy reading but I'm working on implementing a new strategy this
semester where | assign an article for them to read and justify their
responses to it. The articles will be pulled from current topics in
Biology today. Hopefully it will help with their impassionate response
to reading...”

“I am not certain "enjoy" would be the word, but | do think that the
better motivated among them see the value in such assignments.”

“For a class taught 90% online, it's difficult to know if the students
actually take notes and watch ("attend") all of the Tegrity lecture.”

“Students who understand, independently or with direction, what the
assignment contributes typically enjoy the assignments. Since the
value may not be immediate, helping students see the relationships
and context is important.”

12
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“The majority of my students cannot stand reading. They often wait
until a few minutes before class begins and try to skim the assignment
that was homework. | can sense that they are uncomfortable that they
have not read. They often squirm in their seats and never make eye
contact. This is upsetting because they spend their energy in class
trying to not get caught instead of learning the material that has been
prepared for that day.”

“Students cannot read even simple words on the computer screen
much less in a book!”

“Note - translate "reading" assignments in above questions to
Homework exercises. | assign between 200 and 250 exercises per
semester course. Even though my courses are math and not "reading"
courses, | cannot encourage you enough toward developing reading
improvement activities for the students. | am a slow reader myself and
recognize it as a liability.”

“l have no idea.”

Faculty Comments
Faculty Survey for Teaching Style, August 2011

The following timeline provides an overview of the topic selection activities. The QEP Writing
Team continues to improve and expand the QEP, hire a QEP Coordinator, solicit faculty buy-in,
and meet with all constituency groups to update them on progress and to develop
implementation strategies.

TIMELINE OF QEP TOPIC DEVELOPMENT AND DESIGN

Date Activity Participants

January 2010 SACS Orientation for Reaffirmation Dr. Beck

Vice President Taylor
Steve Threlkeld

Debi Garrison-Hendershot
Jack Burrow

March 2010 SACS Institutional Kick-Off and Entire College community, staff,
announcement of QEP Topic faculty, administrators
Contest

April —May, 2010 | Contest Takes Place Entire College community

LESSON LEARNED: Even though the contest was open to the entire college community, only
3-4 proposals were submitted limiting the faculty involvement.

13
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Date Activity Participants
May 2010 QEP Proposals evaluated Cross-section of faculty, staff and
administrators

May 2010 Winning Proposal Selected and College community
announced to College community
through email: “FIRST YEAR
EXPERIENCE”

July 2010 SACS Summer Institute — Tampa, FL | President Beck

RECOGNIZED: CHANGE OF FOCUS
NECESSARY

Debi Garrison Hendershot

LESSON LEARNED: The topic chosen through the QEP Contest, First-year Experience, would
not directly impact student learning and results would be difficult to measure.

August 15, 2010

Fall in-service: Institutional data
reviewed and survey conducted on
most critical areas impacting
student learning

College community

August 16, 2010

Results categorized into top 5 areas
and shared

College community

August 2010

2" Survey conducted among
students, faculty, community
employers, legislators, Foundation
Board members, alumni and parents
to choose QEP Topic

All College stakeholders

Late August 2010

Academic Reading Comprehension
selected as QEP Topic

College community

LIGHT BULB MOMENT: Reading Comprehension was clearly a great QEP Topic that is
measurable and directly impacts student learning and received consensus from all

stakeholders.

August 2010 QEP Writing Team named Cross-section of faculty
September 2010 | Visit to Mississippi Gulf Coast Cross-section of faculty/Focus Team
Community College to review QEP Vice President Taylor
process and fact-finding mission Debi Garrison-Hendershot
September- Reviewed/analyzed Institutional QEP Focus Team
November 2010 Data; researched other QEPs of

similar topic; conducted focus
groups among students, faculty,
administration; reviewed QEP
Handbook;

developed Blackboard Portal for
sharing information among team

14
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Date

Activity

Participants

members; discussed the
development of an on-line reading
remediation module as a potential
QEP project

October 2010

Visit from Dr Jackie Smith to share
QEP development experiences

QEP Focus Team

November 2010

QEP Writing Subcommittees formed
to develop components; continued
discussion of on-line reading
remediation module with a focus on
BIO 201

QEP Writing Team (Transitioned
from QEP Focus Team)

December 2010

Executive Summary completed in
preparation for Dr. Jackson’s visit;
on-line reading-remediation module
in BIO 201 still the primary focus

QEP Writing Team

January 2011

Visit by Dr. Rudy Jackson, SACS
Liaison:

encouraged by Dr. Jackson to
develop the computer-based on-line
module summer pilot to inform the
“real” QEP and to expand the initial
QEP to include a wider cross-section
of reading-intensive classes

QEP Writing Team

January — May
2011

Weekly meetings conducted;
agreement reached to focus on
Connect Reading; search conducted
for publishing company to craft a
computer-based remediation
program related to AP 201; work
completed on student learning
outcome writing assignments;
bibliography building and literature
review continued

Regular meetings conducted with
administration to identify college
resources for the project

Librarian asked to join the team to
assist with research and literature
review and bibliography

QEP Writing Team

Steve Threlkeld
Debi Garrison-Hendershot

Lucinda Beddow

15
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Date

Activity

Participants

SHIFT: NEW FOCUS ON
IMPLEMENTING INITIAL CONNECT
READING QEP PROJECT IN READING
085, ENG 101, AND NURSING 105

May 13, 2011

Meeting conducted with President
and Vice President to discuss
summer pilot

Summer pilot solidified: BIO 201 (2
sections — 1 control group and 1
experimental group using Connect
Reading)

Vice President Taylor
Steve Threlkeld
Debi Garrison-Hendershot

May - August
2011

Summer pilot conducted in BIO 201

Karen Richardson
Full time Science Faculty

May —July, 2011

Information shared, writing
assignments made, lit review
continued

QEP Writing Team

July 12-13, 2011

QEP reviewed by Dr. Barbara Jones;
suggested Connect Reading QEP
project as it stood would place too
much of a burden on the English
Department; suggested a more
narrow focus; suggested a reading
expert be hired

Reading expert identified to assist
the QEP Writing Team with
appropriate student learning
outcomes and best practices

QEP Writing Team

D.J. Henry

LESSON LEARNED: The focus of the QEP topic was too broad and lacked focus. The
computer-based remediation tool identified in the QEP was not flexible enough to meet the
demands across the curriculum.

July 28-29, 2011

Workshops/intensive writing
sessions conducted with D. J. Henry
to clarify and streamline QEP Topic
and identify specific courses to be
addressed

QEP Writing Team
Debi Garrison-Hendershot

August 1-8, 2011

Teaching style survey administered
to students and faculty to inform

Tammy Kerby
Debi Garrison Hendershot
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Date

Activity

Participants

the QEP

August 3, 2011

Workshops/intensive writing
sessions conducted

QEP Writing Team
Debi Garrison-Hendershot

August 5, 2011

Workshops/intensive writing
sessions conducted

QEP Writing Team
Debi Garrison-Hendershot

August 9, 2011

Summer Pilot ends; data analyzed

Steve Threlkeld
Karen Richardson

August 19, 2011

QEP Submitted to the On-Site Team

QEP Writing Team

17
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STUDENT LEARNING OUTCOMES

Calhoun Community College’s QEP has one primary purpose: to improve students’
academic reading comprehension across the curriculum. This purpose is consistent with the
College mission, College data, and an extensive literature review of the influence of academic
reading comprehension on academic learning and success at the postsecondary level.
Calhoun’s ARC initiative will support students in the two primary learning outcomes. The
following measurable outcomes (direct and indirect) have also been established for each
learning outcome. Assessment tools include the Nelson Denny, College Assessment of
Academic Proficiency (CAAP), an in-house Teaching Styles Survey, the Community College

Survey of Student Engagement, and sign-in logs.

TYPE OF
LEARNING OUTCOME INSITUTIONAL GOAL ASSESSMENT TOOL ASSESSMENT

At least 50% of the Nelson Denny Direct
students participating
will gain one grade level
by the end of the
semester based on a pre-
and post-test.

The percentage of College Assessment Direct

|ZI students scoring at of Academic
Improve above the national mean Proficiency (CAAP)

student reading | on the reading

skills assessment will increase

by 1% each year.

(Baseline 2011: 63%)

The percentage of Faculty Teaching Indirect
teachers delivering Styles Survey
instructional information
to students through
reading assignments will
increase by 1% each
year.

(Baseline: 2011: 55.9%)

18
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LEARNING OUTCOME

INSITUTIONAL GOAL

ASSESSMENT TOOL

TYPE OF
ASSESSMENT

|Zl Increase
engagement in
academic
reading.

The percentage of
students who complete
reading assignments
“often” will increase by
2% each year.

(Baseline 2011: 40.1%)

The number of students
utilizing Reading Nooks
will increase 10% each
year.

(Baseline: TBD)

At least 200 students will
participate in the One
Great Read Project each
year.

The percentage of
students who indicate
they “often come to class
without completing
readings or assignments”
will decrease by 1 % each
year.

(Baseline 2010: 32.3%)

Faculty Teaching
Style Survey

Reading Nook logs

Participation Surveys

Community College
Survey of Student
Engagement (CCSSE)
Question 4e

Indirect

Direct

Indirect

Indirect

Anecdotal evidence among faculty, staff, administration, students, and various other QEP

stakeholders as to the need to improve and increase the academic reading comprehension of

Calhoun students is strongly supported by institutional data, national studies, and published

literature.

The 2011 Faculty Survey for Teaching Style (Appendix F) administered to Calhoun

faculty, students, and staff highlighted academic reading comprehension concerns. For

instance, while 70.4% of the responding faculty claimed to assign reading material often, they

19
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believed that students completed the assigned reading only 39.5% of the time. Similarly
problematic is the fact that 21.3% of the responding students indicated that reading
assignments were usually completed without any instructor follow-up. Such numbers are
further reinforced with written comments such as these shared by faculty--“I rarely encounter
anyone who claims they enjoy reading assignments”; “l hope that my students enjoy their
assignments, but | really don’t know”; and “It is almost impossible to get students to read” —
and with these noted by students: “l don’t enjoy reading”; “I don’t like to read”; “Some
instructors expect you to be able to read and instantly comprehend what the text is talking
about and refuse to discuss it in class, yet test you on it”; and “If | read it | remember it just long
enough to get me through the test or assignment.”

This is indeed telling. Just as telling, though, is the recognition that academic reading
comprehension is vital to academic success, for as one student said: “l have found that reading
the material and then taking notes is probably one of the best ways to study.” This comment is
reflective of the topic selection survey that indicated academic reading comprehension was
perceived to be an issue among all the College’s stakeholders.

Unfortunately, the rates of successful course completion/retention in several high-
enrollment, general education courses at Calhoun call into question whether or not effective
teaching methods are being used, being valued, and being reinforced. College data indicate the
average age of full-time instructors is 50. This fact, coupled with data from the Faculty
Teaching Style Survey, is indicative of the traditional lecture style teaching culture that
currently exists. The following chart from The Plan for Student Success, the College’s Strategic
Plan, reflects the magnitude of the problem addressed by the QEP. The benchmark retention
and success goals are to meet or exceed the 9o™" percentile rates in general education courses
as determined by the Aggregate Data for the National Community College Benchmark Project

(NCCBP).

20
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COURSE 2010 Fall 2010 2010 NCCBP 2010 Fall 2010 BENCHMARK
COURSE CALHOUN COMPARISON COURSE CALHOUN COMPARISON
RETENTION COURSE INDICATOR SUCCESS COURSE INDICATOR
GOAL RETENTION GOAL SUCCESS

Courses Included in the Benchmark Project

ENG 101 94.8% 88.9% J 79.2% 73.5% J
ENG 102 93.1% 87.0% J 78.7% 73.2% J
SPH 107 94.9% 87.0% J 86.4% 73.8% J
MTH 112 92.2% 73.0% J 74.3% 54.4% J

For the following courses, the benchmark is based on institution-wide success rate for all credit
courses (69.9%) and institution-wide retention rate for all credit courses (84.4%)

BIO 103 85.2% 76.2% J 69.9% 67.1% J
HIS 201 85.2% 89.2% N 69.9% 73.9% N
PSY 200 85.2% 86.0% 1t 69.9% 68.7% J
SOC 200 85.2% 91.2% N 69.9% 79.3% N
ECO 231 85.2% 86.4% 1t 69.9% 64.3% J

It is clear that these diminishing rates need bolstering, especially when assessed in
conjunction with Calhoun’s graduation rates of 10% in 2008 and 9% in 2009. Strong academic
reading comprehension skills are, therefore, necessary for students’ initial and continued
academic success. They are, in short, a need. Comber and Nixon argue this need for “critical
reading comprehension in an era of accountability that often promotes reading comprehension
through multiple choice” (2011), while Luke, Dooley, and Woods likewise assert this need for
“substantive cultural content and engagement within the social texts and intellectual demands
of everyday community life, and affiliated forms of institutional and social action” (2011). From
a report made nearly 30 years ago, A Nation at Risk: The Imperative for Education Reform
(1983), which expresses concern for our national work force if such skills are not fostered,
through a study done closer to the end of the 20t century which noted that only 40-44 million
Americans had the most basic reading and writing skills (Kirsch, et al., 1993), to the ASHE Higher

Education Report (2005), which asserts that first-year critical thinking, and first-year positive
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attitudes towards literacy impacts first and third-year reading comprehension, it is impossible
to deny the profound impact that strong academic reading comprehension skills has on a
student’s academic success. This is true in the academic short term of one semester, as
“[c]ollege instructors are finding that non-compliance with required readings is causing a major
breakdown in class discussions participation (Sappington et al., 2002), as well as on exam and
research performance” (Lei et al., 2010a), and in the longer term of an academic year, since
“freshman college students typically finish their first year with little reading comprehension
skills” (White 2004). Of even more concern, though, is the impact that poor academic reading
comprehension has on future learning and continuing success, since “[p]roficient reading skills
give students the potential to be better self-directed learners” (Lei, et al., 2010b).

To that end, our QEP is designed to capture the largest number of students in a
representative cross-section of academic courses and levels at the College. This includes ENG
101/102 (the Freshman Composition sequence, which all degree programs require); PSY 200
and SOC 200 (2 introductory social sciences with a large enrollment); HIS 201/202 (a history
sequence with an enrollment of close to 1500 students each semester); MTH 112 (pre-calculus
algebra required for all transfer students), and NUR 105/202 (part of our Health and Allied
Health professional programs which comprise 31 percent of our student enroliment).

Research supports this proposed design. Thaiss and Zawacki (2006) maintain the
connection between academic reading and academic writing, such as is done in ENG 101/102,
while Kobayashi (2007) records an increase in advanced critical reading skills of expository texts
through critical reading orientation as could be done in the social sciences. Similarly, Hermida
(2009) suggests that it is through critical writing, as is done in history, students can move
beyond what he calls a ‘surface’ approach to reading in order to arrive at a ‘deep’ approach.
Ickes and Cottrell (2010), in turn, promote health-specific literacy levels of students enrolled in
health care programs.

Therefore, being mindful of Himes’ claim that “[t]he strongest comprehension gains
were seen in studies that used multiple strategies” (2007), Calhoun’s QEP addresses both
academic reading comprehension skills and academic reading comprehension strategies. And

the distinction between skills and strategies is an important one, for as Himes also notes,

22



Calhoun Community College QEP

“[s]kills are learned, trained, and eventually applied effortlessly. Strategies, however, are

purposeful and applied with deliberate effort.” In fact, the North Central Regional Educational

Laboratory has expanded the definition of reading and recognizes the importance of skill

instruction as one piece of the reading process.

Calhoun’s QEP addresses development of academic reading comprehension skills in

Outcome 1 and development of academic reading comprehension strategies in Outcome 2.

Learning Outcome 1: Improve student reading skills.

This outcome focuses on particular behaviors that research has defined as important

components of academic reading comprehension. Specifically, students will strengthen their

ability to read and comprehend academic text in the following ways:

developing vocabulary

identifying main ideas

identifying supporting details
identifying patterns of organization
making inferences

distinguishing between fact and opinion
determining the purpose and tone

Learning Outcome 2: Increase engagement in academic reading.

This outcome focuses on particular strategies for increased engagement in reading which

research supports as an important component of increasing reading comprehension.

Engagement will be increased through employment of the following active learning strategies:

having students journal about reading

increasing student time on reading tasks

increasing note-taking by students

having students use graphic organizers

having students write reader response papers

engaging the College and surrounding community in an annual book club/writer’s
conference event

establishing reading nooks in various locations around the College’s campuses

Numerous studies have demonstrated the importance of engaging readers for

improvement in reading comprehension, which translates to an increased likelihood for success

both academically and professionally. Campbell, Voelkl, and Donahue (1997) found that highly

engaged readers demonstrated higher levels of reading achievement than students who were
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less engaged. Furthermore, engagement in reading has helped students overcome obstacles,
such as low family income and a less varied educational background (Guthrie & Wigfield, 2000).

Ripley (2007) describes an active and engaged classroom as necessary for increased
literacy, while Falk-Ross (2001/2002) posits critical literacy techniques as important and
necessary for improvement in students’ academic reading comprehension. Sherfield, et al.
(quoted in Lei et al., 2010a) propose that engaging with texts requires readers to be both
physically and mentally active and that this engagement take a number of forms such as
responding to texts in reading journals, tracking the time spent on reading tasks, increasing
note-taking while reading by highlighting and annotating, using graphic organizers and/or
concept maps as a means of organizing texts into meaningful units. Boyle & Peregoy’s findings
(1991) support using cognitive mapping with other strategies to help students set a purpose for
reading, identifying and monitoring information, and improving comprehension. Robinson
(1998) provides a rationale for the use of graphic organizers. Based on the tremendous body of
evidence supporting these best practices to enhance comprehension and engagement, ARC
cohort faculty will modify their instructional approaches to help students develop these critical
skills and tools.

Hazel White (2004) points out that “students must learn to adjust their speed and style
of reading to their reading objectives and the type of materials to be read” and that “instructors
can give students insight on how to identify which materials to use for the different types of
reading speeds and styles.” White also advises that students be given “fully developed
homework assignments” that go beyond simply assigning a reading passage. She suggests that
students be “given a purpose for reading the passage of information, their thinking needs to be
stimulated, their curiosity needs to be aroused, and they need to be assisted with major
concepts and vocabulary.” In keeping with the idea that students need to be provided a
purpose for reading assignments within the overall course spectrum, Dole et al. (1991) suggest
that effective teachers can enhance instructional comprehension by mediating and developing
students’ understanding of the intended curricular outcomes. In addition to properly situating
required readings within the framework of a course, research indicates that engaged readers

choose to read because they are interested in a text and they enjoy reading (Guthrie et al,

24



Calhoun Community College QEP

Guthrie & Wigfield, 2000). Together, these findings indicate that ARC cohort faculty will need
to carefully evaluate reading materials before assigning them. This evaluation must ensure that
the required readings are relevant for the students, likely to be enjoyable, reading level
appropriate, and accompanied by thought provoking assignments that teach students
strategies for improving their reading skills.

Brown et al. (1986) cite numerous studies involving grade school through college
populations to support the need for metacognitive training for poor students and those with
histories of academic failure. Furthermore, Guthrie and Wigfield (2000) define “engaged
reading as the joint functioning of motivational processes and cognitive strategies during
reading comprehension activities.” They also point out that engaged readers make strong
efforts to understand what they are reading, which requires limiting distractions. They also
point out that engaged readers “socially interact with others regarding text.” Faculty teaching
ARC cohort courses will help develop the metacognitive skills of students by requiring them to
keep journals about their readings within a course and/or assigning reader response papers.

Several aspects of the ARC proposal will assist students with limiting distractions and
participating in discussions about things they have read. In addition to classroom activities to
promote these enhancements, the College will establish quiet reading nooks across the campus
to provide several areas where students can read without diversion. The proposed “One Great
Read” community book club/writer’s conference will provide an annual opportunity for
members of the College and the surrounding community to read a piece of literature together,
engage in discussions, and ultimately meet and/or hear a lecture from the author. Book clubs
offered by various College programs will encourage students to further engage in these
practices outside of the boundaries of their classroom assignments, which will help promote

deep and thoughtful reading as an ongoing habit.
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LITERATURE REVIEW AND BEST PRACTICES

Calhoun’s QEP seeks to improve students’ academic reading comprehension across the
curriculum by using strategies to improve comprehension directly and also to increase
engagement. The importance of good academic reading skills is widely noted across a
spectrum ranging from future employers of today’s college students (reading comprehension is
cited specifically as one of the “New Economy Foundation Competencies” in a 2006 report from
the National Center on Education and the Economy by Uhalde and Strohl), to current
educational theory, to even the general public concern about possible changes emerging
among today’s youth who have grown up with the internet and access to instant information
(Carr 2008). This spectrum includes all of Calhoun’s stakeholders, from the employers who
seek graduates with excellent abilities in reading and comprehending written instruction, to
instructors who lament the poor comprehension skills of the College’s diverse student body,
and finally the students from multiple generations including the most recent “Google”
generation of students with short attention spans.

The urgency in addressing reading comprehension may be expanding to new subsets of
community college student populations. While historically two year institutions have faced
challenges with the broad range of student skill levels, the increasing use of the internet and
access to quick information may be introducing a new challenge. In a recent article in the
popular magazine Atlantic Monthly (Carr 2008), Nicholas Carr lamented how “deep reading that
used to come naturally has become a struggle.” He goes on to mention a University College of
London study that demonstrated how students doing research in the school’s databases rarely
spent more than a few minutes viewing any particular article. Finally, he discussed how the
distracted reading of today’s internet generation may be hindering the abilities of readers to
interpret text and make rich mental connections.

Current academic literature repeatedly stresses the crucial nature of deep reading skills.
Today’s College students have been shown to engage primarily in surface level reading based
only on fact gathering without significant effort placed on understanding the interrelationships
between the surface facts (Wolf 2009). Wolf and Barzillai define “deep reading” as “...the array

of processes that propel comprehension, including inferential and deductive reasoning,
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analogical skills, critical analysis, reflection, and insight.” Similar to Carr, these authors point
out how contemporary access to overwhelming amounts of written information can easily lead
to distracted reading and a failure on the part of students to be able to identify quality written
information. Development of deep reading skills requires multiple strategies, including direct
classroom instruction in methods for uncovering details and relationships within academic
texts, as well as an overhaul in classroom culture. More students will read deeply only when a
deep understanding of academic text is required. Therefore, the classroom environment must
shift from enabling students to get by with surface-level understanding to requiring deeper
reading and comprehension skills from them. Such a shift requires substantial changes to
classroom teaching styles as well as assessment, since assessment is often the deciding factor
for students whether to take a surface or deep approach to academic reading (Hermida 2009).

The crisis of poor reading skills among America’s college students is not new information.
In the 2007 report To Read or Not to Read: A Question of National Consequence, the National
Endowment for the Arts described their findings that Americans are reading less frequently and
with less skill and effectiveness (National Endowment for the Arts, 2007). Their report also
discussed the dissatisfaction that employers have with the reading and writing skills of recent
college graduates. The QEP seeks to rectify this problem among its student body by specifically
addressing academic reading comprehension. This will require a shift away from current
methods using the traditional passive distribution of facts on a surface level towards a deeper,
more critical approach of sub-set skill improvement. This will require a shift away from current
practices that distribute surface level facts passively toward best practices that promote this
deeper, more critical approach.

Hermida discussed the substantial differences between the surface approach to reading
most commonly used by college students and the deep reading required for understanding and
long term retention of knowledge (Hermida 2009). He also discussed the lack of instruction
those students receive in developing their deep reading skills, because their instructors often
assume these skills have been, or should have been, developed during earlier years of
schooling. Furthermore, he discusses the major characteristics of deep reading: the ability to

analyze, synthesize, solve problems and think “meta-cognitively in order to negotiate meanings
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with the author and to construct new meaning from the text.” In his 1999 paper, Biggs stated
that, “Good teaching is getting most students to use the higher cognitive level processes that
more academic students use spontaneously. Good teaching narrows the gap.” (Biggs 1999)
The QEP addresses these skill areas by enhancing the abilities of students to identify main
ideas, supporting details, and patterns of organization within discipline specific contexts.
Students also will be engaged in activities designed to teach them to make inferences,
distinguish between fact and opinion, and determine purpose and tone. The overarching goal
of the ARC activities will be to motivate students to move beyond typical surface level reading
to a deeper level of reading and understanding. The ability to read at a deeper level will require
development of these skills to enable greater comprehension. Development can only be
ensured (or made more likely) by requiring students to practice these skills through classroom
activities and graded assignments.

Holschuh and Aultman (2009) also emphasize the critical nature of deep approaches to
learning by pointing out that “students who adopt deep approaches to learning tend to
personalize academic tasks and integrate information so that they can see relationships among
ideas.” Furthermore, they point out the importance of direct instruction in facilitating skills
that play important roles in the comprehension process and the numerous studies indicating
that student performance improves with direct strategy instruction. Falk-Ross summarized
research demonstrates that students who receive direct instruction in skills such as note taking,
annotating texts, and summarizing increased their reading comprehension and improved their
critical thinking skills (Falk-Ross 2001).

The linkage between improvement in reading comprehension and specific sub-skills such
as vocabulary development, making inferences, identifying main ideas, identifying supporting
details, identifying patterns of organization, determining purpose and tone, and distinguishing
between fact and opinion has been widely accepted for many years. Requiring students to read
more deeply will require classroom efforts to improve student abilities in some or all of these
fundamental areas. To assist with identifying key strategies, ARC instructors will seek guidance

from the current literature on best practices for improving academic reading comprehension
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and will implement these methods under consultation with reading experts hired to assist with
faculty development.

Vocabulary development lies at the foundation of academic reading comprehension, as
each academic discipline exposes students to its own language. Vocabulary development can
proceed both indirectly through life experiences such as conversation, and through direct
vocabulary instruction methods, with direct instruction benefitting students with low initial
vocabulary knowledge the most (Nelson & Stage, 2007). Francis and Simpson described several
best practices for instructors desiring to improve vocabulary skills among their students as a
three-step approach of identifying the word knowledge level students should acquire, using
appropriate vocabulary strategies to achieve that level, and then measuring the level of
learning with appropriate assessments (Francis and Simpson 2009). Strategies to develop
vocabulary should involve three levels of work: basic associative level activities such as
matching and multiple choice activities; comprehension activities that require students to
connect words to new contexts (indicating understanding); and, finally, generative exercises
that require students to use vocabulary words in new contexts by creating their own sentences
and using the terms in conversation. As part of ARC, instructors teaching general education
courses involved in the cohorts will need to develop activities at these levels to improve
vocabulary skills within their specific content areas. This approach satisfies the
recommendation of Francis and Simpson that new words are best taught in the context of
particular content areas and as part of authentic readings within particular courses.

Improvement in the sub-skill areas listed in the first Learning Outcome of ARC will require
the increased engagement in reading included in the second Learning Outcome. Holschuh and
Aultman (2009) noted that students hardly ever receive direct training in comprehension
strategies, and very few have knowledge about which strategies may prove most beneficial to
improving their comprehension (lack of metacognitive knowledge). Therefore, as part of ARC,
instructors in the cohort courses will redesign course units to incorporate direct instruction of
some of these skills in keeping with the idea that such skills are best learned within the context
of particular course/content areas. This will require that instructors engage in modeling the

processes themselves, providing examples of how particular strategies work in different
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contexts, having students practice the strategies both in the classroom and during their own
study time, and providing students with feedback on their implementations of these skills.

Instructors involved in ARC cohort courses will determine which strategies to use as part of
their course redesigns. These strategies may include demonstration and practice of such things
as note taking, using graphic organizers, textbook annotation, and summarizing. Holschuh and
Aultman (2009) suggested that teaching good annotation skills for reading academic texts may
outweigh the benefits of more commonly used passive methods such as underlining and
highlighting. Annotation requires that students summarize information in their own words and
identify interrelationships such as cause and effect, and it helps students make connections
between main ideas and supporting details. Since these types of skills are generative, they
require a deeper level of effort and understanding on the part of the student.

The use of graphic organizers, such as concept maps, has received widespread attention in
recent years as a means for improving academic reading comprehension as a post-reading
strategy for linking the key terms and concepts of a text (Holschuh and Aultman 2009).
Concept maps, simple or elaborate, can be highly generative activities for students.
Importantly, concept mapping helps students see patterns of organization, relationships
between ideas, and to process information at the deeper level desired under the ARC project.
The literature cites several examples of the use of concept mapping in courses similar to those
targeted by the QEP. Coneicdo and Taylor described the use of concept maps in online nursing
courses to help students organize and analyze data (Coneicdo and Taylor, 2007). Their study
showed that concept mapping, when used in conjunction with self-reflective journaling, may
allow students to make connections between new and previous nursing-related content and
validate their existing knowledge. These ideas are consistent with the aim of enhancing deep
reading among Calhoun’s students. Concept mappingin a 10" Grade level History course in
Taiwan was described in a recent paper by Jeng (Jeng 2010). Jeng found that concept mapping
had beneficial effects on memory formation and reasoning in the History course when
progressive elaboration of concept maps from more basic theme-oriented structures to

detailed structures were used. These findings suggest that concept mapping skill development
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may need to be controlled carefully within a particular content area, and suggests the need for
professional training of instructors prior to implementation in ARC-associated courses.

Development of deep reading skills requires increased time on reading tasks for most
college students given the current trend of surface level and distracted reading (Wolf and
Barzillai 2009). While teaching and requiring students to use new note taking, annotation, and
graphic organization skills in ARC cohort courses may increase time on task, additional
strategies may include asking students to keep reading journals and to write reader response
papers. Jackson described the connection between reading and writing from multiple angles
and how asking students to write responses to textbook readings, and/or to journal internal
conversations with academic texts, may improve both reading and writing skills (Jackson 2009).
Such activities can be easily translated to distance education courses through the use of
asynchronous online discussion boards. Mulcahy-Ernt and Caverly also advocate for using
writing assignments to help improve reading by noting the metacognitive benefits of activities
such as summarizing (Mulcahy-Ernt and Caverly 2009). As with other reading improvement
activities, they point out that students often need direct instruction in how to summarize
effectively.

In summary, the academic literature is replete with information about the latest findings
and best practices for improvement of college level reading comprehension and increasing
engagement in reading. Determining the best repertoire of practices to use in particular
courses will be a key challenge for the ARC cohort faculty as they learn how to change the
environments of their classrooms to embrace required academic readings and to develop
necessary student skills. Improvement of vocabulary within the context of particular
courses/content areas will serve as a key foundation for building additional skills.
Demonstrating skills that increase engagement in reading, such as improved note taking, text
annotation/summarization, and concept mapping, and then requiring that students use these
skills will be key for overall reading comprehension sub-skills improvement. Deep reading and
comprehension can be encouraged, and further facilitated, by students undertaking
metacognitively beneficial activities such as reading journals and writing response papers to

assigned readings. Finally, outside of the regular classroom, deep, engaged reading can be
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enhanced through establishment of reading nooks and book clubs. Together, these actions
should foster development of deeper reading skills among Calhoun’s students and help

counteract modern trends toward surface-based and distracted reading.
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IMPLEMENTATION AND ASSESSMENT PLAN

Organizational Structure

Implementation of Calhoun Community College’s QEP is supported by an organizational
framework that provides comprehensive collaboration and communication at multiple levels.
This framework enables ongoing formative and summative assessment of both student
outcomes and institutional outcomes. One full-time QEP Coordinator will be chosen from
existing full-time faculty to administer the QEP through full released time for the five-year
project. The QEP Coordinator will be named by October 1, 2011 and will receive partial
released time for Spring and Summer Semesters 2012.

Ultimate supervision of the QEP falls under the executive administration of the College.
The president has oversight of budgetary, physical and human resource needs required to
implement the QEP. The Vice President for Instruction and Student Success will provide
administrative support in the form of campus resources, instructional support, and student
services for the QEP. In addition, the QEP Coordinator will work with the Office of Institutional
Research, Planning and Grants to provide analysis and feedback of testing and success data.
Deans of the Academic Divisions will also support the QEP Coordinator on instructional and
implementation levels. The QEP Coordinator will work with the Advising Center and other
college constituencies to coordinate reading skills assessments and maintain communication
flow with outside constituencies including Athens State University and the University of
Alabama-Huntsville. The figure on the following page illustrates the overall reporting lines and

communication flow for the QEP.
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Calhoun’s Quality Enhancement Plan comprises three areas of emphasis: building

support structures for the ever changing five-year plan; strategies to integrate reading

comprehension in high-enrollment, reading intensive courses in English, Psychology, Sociology,

Math, and Nursing; and creating a reading-friendly environment and culture. Each of these

efforts directly or indirectly impacts student learning and promotes a culture of learning

through reading. These three levels of implementation are outlined below and in the

supporting narrative.
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SUPPORT
STRUCTURES

READING
STRATEGIES

ENVIRONMENTAL
CHANGES

* QEP Coordinator

* Faculty cohorts

® Training

® Pre- and Post-Tests

* Resource webpage

e Continuous review and improvement

e Time on reading tasks

* VVocabulary development

e Graphic organizers

* Notetaking techniques

e Summarizing exercises

® Journaling

* Flashcards and Terminology helps in textbooks

e Additional instructional strategies as identified in
training

e Reading nooks

e Collaboration with a variety of constituencies
* One Great Read

* Book clubs

e Service learning

e Active learning culture
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SUPPORT

STRUCTURES

QEP Coordinator
The QEP Coordinator will be responsible for coordinating with the faculty cohorts in each

selected course/program. She/he will be housed in the Library with access to a computer
laboratory and large classroom room for faculty training. The QEP Coordinator will collaborate
with department chairs to identify faculty cohorts for the academic year of 2012-13. The first
year’s cohorts will be chosen by the end of Fall Semester, 2011. Cohorts for subsequent years
will be chosen by December 1 of the preceding year. This timeline will foster the opportunity
for one cohort to be mentored or shadowed by the next cohort. A complete job description for

the QEP Coordinator is located on page 63.

Faculty cohorts
A total of 35 full-time faculty members (7/year) across multiple disciplines will participate in the

QEP. As indicated in the following table, the percentage of full-time faculty trained by
department is significant — 75% of the psychology faculty trained, more than half the nursing
faculty, and 71% of the history faculty. Due to the inconsistent presence of individual part-time
faculty, only full-time faculty members are included in the QEP cohorts. However, part-time
faculty will be trained by the full-time faculty in each cohort during designated professional
development days and faculty share group sessions.

TOTAL NUMBER AND PERCENT OF PARTICIPATING FACULTY

Number % of Department trained in Reading
Total Full- participating Comprehension Techniques over 5
Department time Faculty in QEP years
History 7 5 71%
Psychology 4 3 75%
Sociology 1 1 100%
English 18 9 50%
Math 13 5 38%
Nursing 21 12 57%
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FACULTY COHORTS BY YEAR
YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5
1 History 1 History 1 History 1 History 1 History
1 Psychology 1 Psychology 1 Psychology 2 English 2 English
1 Sociology 2 English 2 English 3 Nursing 3 Nursing
1 English 2 Nursing 2 Nursing 1 Math 1 Math
2 Nursing 1 Math 1 Math

1 Math

QEP Faculty Cohort Responsibilities

Faculty participating in the Academic Reading Comprehension QEP will receive a one course
release during the fall and spring semesters to work on the QEP. QEP faculty will not be eligible

for overloads while participating in the QEP.

Responsibilities:

e Meet weekly with faculty cohorts and QEP Coordinator.

e Work closely with the QEP Coordinator on developing, implementing, and monitoring
the QEP.

e Work closely with other QEP faculty in implementation of learning outcomes within
selected QEP courses.

e Attend national conferences on reading comprehension and develop both College and
departmental professional developments of best practices learned at national
conferences.

e Provide end of semester progress reports and presentations to QEP cohort faculty and
QEP coordinator on successful strategies and those that need improvement.

e Mentor and advise subsequent faculty cohorts.

Significant Number of Students

At least 1,000 students each year will be impacted by the QEP. This figure is calculated on an
average class size (35/section) and the course load for full-time faculty members (4/semester).
Each faculty member in each cohort will incorporate the reading strategies and activities into
each section of the course over the academic year. Individual students will be pre- and post-
tested using the Nelson Denny Reading Test only once per academic year to cut costs and

eliminate duplication of efforts.
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Training

A five-year comprehensive professional development program will be implemented utilizing
multiple mediums including online programs, email information sharing, a program for sharing
peer to peer, professional development of select faculty off site and on site sharing from
national/state programs. Faculty cohorts will meet weekly to discuss best practices. Also,

faculty share groups will be scheduled during designated Professional Development days

Pre- and Post-Tests

At the beginning of the semester, the Nelson-Denny Reading Test will be administered as a pre-
test to students in the cohort of designated college courses. These scores will be used to
establish baseline scores. These students will take the Nelson-Denny Reading Test as a post-test

at the end of the semester to determine whether Student Learning Outcomes have been met.

Resource webpage

Calhoun Community College’s website will be enhanced to include an exclusive resource page
with information relative to reading and student success. Resources will include journal
articles, reading strategies and best practices, and templates developed by reading experts. A
section of the webpage will also be devoted to student resources. Faculty cohorts will
contribute to the webpage as well as faculty from Athens State University and the University of

Alabama-Huntsville.

Continuous Review and Improvement

Each strategy implemented will adhere to the following cycle with the faculty cohorts providing
ongoing reports to the QEP Coordinator who will analyze and disseminate information to the

College community.
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Administrative Process for Assessing the QEP

Select Cohorts for
academic year

Report Findings/
Advise Other
Cohorts

Identify Specific
Modifications

Analyze Findings, Assess Changes
Utilize Data for Implemented
Decision Making & (Identify Successes &
Adjustments Challenges)
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Support Structures Implementation Plan/Timeline

Year | Iimeline | Responsible Parties Activities
Fall 2011, | 1. Administration 1. QEP Coordinator (QEPC) Position
Spring eJob description approval, position filled
2012 & oOffice and equipment for QEPC
Summer | 2. Admin., Deans & 2. Faculty Cohorts
2012 Department Chairs eJob description approval, selection of cohort faculty for
year 1 by December 1
3. QEP Coordinator 3. Pre-Testing
(QEPC) eCollaborate to administer Nelson Denny for
establishment of baseline data
o 4. QEPC, Admin., eAnalyze data, build and disseminate reports for baseline
°©Q Academic Deans, Nelson Denny
® & Cohorts, IT Director 4. Continuous review and improvement
>3 oEstablish meeting schedule and agendas with
N administration, academic deans and cohorts for spring,
summer and year one
eCollaborate for development of reporting processes,
5. QEPC tracking, tools, formatting and dissemination of data
(Nelson Denny, Student Learning Outcomes, etc.)
5. Training
eldentify and hire reading & active learning experts
and/or coordinate to send selected cohort faculty to
national conference
eCoordinate training of faculty cohorts for year one
Fall 2012 | 1. QEPC, IT Director, | 1.Training
Academic Deans & eTrain faculty cohorts on processes, tools, and formatting
Department Chairs of data collection relative to formative and summative
assessments
eTrain faculty on reporting mechanisms of changes
implemented
eSelect Faculty Cohort for year 2 by December
o 2. QEPC, Faculty 2. Pre Testing and Post Testing
- S Cohorts & Advising  pCollaborate to administer Nelson Denny testing to cohorts
S Center J
> g 3.QEPC, Admin., »3. Continuous review and improvement
N Academic Deans & e0Ongoing meetings with administration, academic deans
Faculty Cohorts and faculty cohorts for process improvement
Spring 1. QEPC, Faculty 1. Pre-Testing & Post Testing
2013 Cohorts & Advising eCollaborate to administer Nelson Denny testing to

Center

2. QEPC, Admin.,
Academic Deans &
Faculty Cohorts

cohorts

2. Continuous review and improvement
eOngoing meet with administration, academic deans and

faculty cohorts for process improvement
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Year Timeline | Responsible Parties Activities
Summer | 1. QEPC and prior 1. Training
2013 year Faculty Cohorts | eldentify and hire reading & active learning experts
and/or coordinate to send selected cohort faculty to
national conference
eCoordinate training relative to reading, active learning,
processes, tools, reporting of changes implemented and
formative assessments of faculty cohorts will be used to
modify actions for year two
2.QEPC, Admin., 2. Continuous review and improvement
Academic Deans & e0Ongoing meetings with administration, academic deans
Faculty Cohorts and faculty cohorts for process improvement
eCoordinate to ensure data is reported, analyze and
disseminate end of year reports
Fall 2013 | 1. QEPC, IT 1. Resource Webpage
eDevelop formatting for reading skills resources for
student
eDevelop formatting for faculty can share strategies
2. QEPC, Faculty 2. Pre-Testing & Post Testing
Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts
Center eAnalyze data, build and disseminate reports for Nelson
Denny
3.QEPC, 3. Continuous review and improvement
Administration, e0Ongoing meetings with administration, academic deans
- Academic Deans & and faculty cohorts for process improvement
~ S Faculty Cohorts o
= N 4. QEPC, Academic 4. Training
o = Deans, Department eSelect Faculty Cohort for year 3 by December 1
=2 =) Chairs
Spring | 1. QEPC & IT 1. Resource Webpage
2014 oPilot reading skills resource site for one Cohort

2. QEPC, Faculty
Cohorts & Advising
Center

3.QEPC,
Administration,
Academic Deans &
Faculty Cohorts

oPilot faculty sharing site

2. Pre-Testing & Post Testing

eCollaborate to administer Nelson Denny in cohorts

eAnalyze data, build and disseminate reports for Nelson
Denny

3. Continuous review and improvement
eOngoing meetings with administration, academic deans
and faculty cohorts for process improvement
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Year Timeline | Responsible Parties Activities
Summer | 1. QEPC & prior year | 1. Training
2014 Faculty Cohorts e|dentify and hire reading & active learning experts
and/or coordinate to send selected cohort faculty to
national conference
eCoordinate training relative to reading, active learning,
processes, tools, reporting of changes implemented and
formative assessments of faculty cohorts will be used to
modify actions for year three
2.QEPC, 2. Continuous review and improvement
Administration, e0Ongoing meetings with administration, academic deans
Academic Deans & and faculty cohorts for process improvement
Faculty Cohorts eAssess pilot website and make adjustments, plan
training on website use
eCoordinate to ensure data is reported, analyze and
disseminate end of year reports
3.IT & QEPC 3. Resource Website
eMake adjustments and finalize site
Fall 2014 | 1. QEPC, IT & 1. Resource Webpage
Marketing ePublicize student resources Website
eTrain faculty on how to share strategies on webpage
2. QEPC, Faculty 2. Pre-Testing & Post Testing
Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts
Center eAnalyze data, build and disseminate reports for Nelson
Denny
[ ]
3.QEPC, 3. Continuous review and improvement
Administration, e0Ongoing meetings with administration, academic deans
n . -
on g Academic Deans & and faculty cohorts for process improvement
= Faculty Cohorts o
g ot 4. QEPC, Academic 4. Training
=) Deans, Department eSelect Faculty Cohort for year 4 by December 1
Chairs
Spring | 1. QEPC, Faculty 1. Pre-Testing & Post Testing
2015 Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts

Center

2.QEPC,
Administration,
Academic Deans &
Faculty Cohorts

eAnalyze data, build and disseminate reports for Nelson
Denny

[ ]

2. Continuous review and improvement

eOngoing meetings with administration, academic deans
and faculty cohorts for process improvement
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Year Timeline | Responsible Parties Activities
Summer | 1. QEPC & prioryear | 1. Training
2015 Faculty Cohorts e|dentify and hire reading & active learning experts
and/or coordinate to send selected cohort faculty to
national conference
eCoordinate training relative to reading, active learning,
processes, tools, reporting of changes implemented and
formative assessments of faculty cohorts will be used to
modify actions for year four
2.QEP Coordinator, 2. Continuous review and improvement
Administration, e0Ongoing meetings with administration, academic deans
Academic Deans & and faculty cohorts for process improvement
Faculty Cohorts eCoordinate to ensure data is reported, analyze and
disseminate end of year reports
Fall 2015 | 1. QEPC, Faculty 1. Pre-Testing & Post Testing
Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts
Center eAnalyze data, build and disseminate reports for Nelson
Denny
[ ]
2. QEPC, 2. Continuous review and improvement
Administration, e0Ongoing meetings with administration, academic deans
Academic Deans & and faculty cohorts for process improvement
Faculty Cohorts
3. QEPC, Academic 3. Training
Deans & Department | eSelect Faculty Cohort for year 5 by December 1
Chairs
Spring | 1. QEPC, Faculty 1. Pre-Testing & Post Testing
2016 Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts
© Center eAnalyze data, build and disseminate reports for Nelson
g Denny
8 h 2.QEPC, 2. Continuous review and improvement
>3 Administration, eOngoing meetings with administration, academic deans
N Academic Deans & and faculty cohorts for process improvement
Faculty Cohorts
Summer | 1. QEPC 1. Training
2016 eldentify and hire reading & active learning experts
and/or coordinate to send selected cohort faculty to
national conference
eCoordinate training relative to reading, active learning,
processes, tools, reporting of changes implemented and
formative assessments of faculty cohorts will be used to
modify actions for year five
2. QEPC, 2. Continuous review and improvement

Administration,
Academic Deans &
Faculty Cohorts

e0Ongoing meetings with administration, academic deans
and faculty cohorts for process improvement

eCoordinate to ensure data is reported, analyze and
disseminate end of year reports
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e:%,r Timeline | Responsible Parties Activities
Fall 2016 | 1. QEPC, Faculty 1. Pre-Testing & Post Testing
Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts &
Center incoming freshman
eAnalyze data, build and disseminate reports for Nelson
Denny
2. QEPC, Faculty 2. Continuous review and improvement
Cohorts & Advising e0Ongoing meetings with administration, academic deans
Center and faculty cohorts for process improvement
~ Spring | 1. QEPC, Faculty 1. Pre-Testing & Post Testing
0 = 2017 Cohorts & Advising eCollaborate to administer Nelson Denny in cohorts
5 :! Center eAnalyze data, build and disseminate reports for Nelson
> S Denny
2. QEPC, Faculty 2. Continuous review and improvement
Cohorts & Advising e0Ongoing meetings with administration, academic deans
Center and faculty cohorts for process improvement
Summer | 1. QEPC, Faculty 1. Continuous review and improvement
2017 Cohorts & Advising eOngoing meetings with administration, academic deans

Center

and faculty cohorts for process improvement and end of
QEP reporting
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READING
STRATEGIES

Numerous reading strategies will be implemented in the QEP, and several are listed below.
However, additional instructional strategies will be identified through training and professional

development activities.

e Time on reading tasks

* Vocabulary development

e Graphic organizers

* Note taking techniques

* Summarizing exercises

e Journaling

* Flashcards and Terminology helps in textbooks

Implementation in the Social Sciences

As part of the QEP within the Social Sciences, an academic reading comprehension intervention
will be implemented within some of the more reading intensive History, Psychology, and
Sociology courses. Between 2004 and 2007, the Social Science Division completed a course
redesign in History, Psychology, and Sociology as part of a Title Il grant. The courses that were
overhauled were World History | and Il (HIS 121 & HIS 122), General Psychology (PSY 200), and
Introduction to Sociology (SOC 200). Not only were these courses redesigned, but new
instructor resources were developed and training sessions were held for both full-time and
part-time faculty who taught those courses. With regard to the College’s Plan for Student
Success, this effort specifically contributed to improving:

e Course Completion Rates

e Transitional/Developmental Student Success Rates

e General Education Outcome Achievement Rates
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The QEP will continue improvement efforts in these courses by assisting students with reading
comprehension. The following two tables provide an overview of the strategies planned for

these courses and a timeline for their implementation.

Reading Strategies Implementation & Formative Assessment Plan/Timeline
Cohort: Psychology200, History 121 & 122, and Sociology 200

QEP Timeline | Student Learning Activities: Instructional Formative
Year Outcomes Strategies Assessments

Fall 2012 | By the end of the semester
students will demonstrate
improvement in reading
skills as evidenced by:

1. Development of 1. Terminology helps in 1. Exercises, Quizzes,
vocabulary /terminology text books & flashcards and Exams from the
Instructor’s Manual

o
o § 2. Demonstration of self- 2. Graphic Organizers 2. Assignments,
S regulation and analysis of *Cornell Note taking Quizzes,
>3 comprehension and *Concept Mapping Book/Article Reviews
o application of appropriate *Time Line Course Reflection
strategies to correct *Sequence Chart Paper
incomplete comprehension
Spring | Cohorts to examine Fall Cohorts to examine Same as above
2013 results and modify course assessments and
student learning outcomes | adjust/modify strategies
Summer Reports will be
2013 formulated
Fall New Cohorts will develop New Cohorts will choose | Formative Assessments
course specific learning strategies and implement | will be developed and
outcomes them implemented
N
:1;_ § Spring Cohorts to examine Fall Cohorts to examine Same as above
~ oh results and modify course | assessments and
5 § student learning outcomes | adjust/modify strategies
>
Summer Reports will be
formulated

Implementation in the English Department

As part of the QEP’s plan for improving and increasing reading comprehension in English, the
English Department has targeted the Freshman Composition sequence (ENG 101/102) for its

efforts. These courses emphasize critical reading as an integral component of their design and
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act as ‘lead-ins’ for the more advanced and more reading heavy sophomore survey literature

courses. Both ENG 101 and ENG 102 have been redesigned as part of Title lll grant funding,

with consistent goals, updated learning outcomes, enhanced faculty training (for both full-time

and adjunct), and revamped outcomes assessments. To that end, ENG 101/102 has positively

impacted student learning and contributed to Calhoun’s Plan for Student Success. It will

continue to do so with the QEP implementation outlined below.

Reading Strategies Implementation & Formative Assessment Plan/Timeline
Cohort: English 101 & 102

QEP | Timeline Student Learning Activities: Instructional Formative Assessments
Year Outcomes Strategies
Fall 2012 | By the end of the
semester students will
demonstrate
improvement in reading
skills as evidenced by:
1. Application of 1. Terminology helps in 1. Quizzes, exercises &
vocabulary-building text books & flashcards | Exams
strategies to improve
their analysis of college
level reading
2. Application o_f critical 2. Graphic Organizing / 2. Exercises
reading strategies in Note taking techniques
order to identify main *Cornell Note Taking
ideas in short passages.
. 3.Book/Article Reviews,
- ] 3. Critical analysis and 3. Journaling Reflection Essays
= evaluation college-level
N reading material; by
>4 making inferences,
N determination of a
writer’s purpose and
tone, and application of
rhetorical reading
strategies. 4.Book/Article Reviews
; ; Reflection Essays
4. Application of critical f’CGmP h’icl\/(l) rganizers
reading strategies in " ,O”CGF’ clepIngs
order to write an Time Line
effective summary of a *Sequence Chart
college-level reading
Spring Cohorts to examine Fall Cohorts to examine Same as above
2013 results and modify course | assessments and
student learning adjust/modify strategies
outcomes
Summer Reports will be
2013 formulated
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Fall New Cohorts will develop | New Cohorts will choose | Formative Assessments
course specific learning strategies and implement | will be developed and
outcomes them implemented

LN
N
:}S Spring Cohorts to examine Fall Cohorts to examine Same as above
5 results and modify course | assessments and
e student learning adjust/modify strategies
©O outcomes
IN
>
Summer Reports will be
formulated

Implementation in the Nursing Program

Over the past three years, the Health Science division has implemented various

strategies to strengthen their programs. Outcome goals of this work have been to increase

course completion rates, graduation rates, and licensure/certification rates. From 2004 to 2008

Calhoun’s Associate Degree Nursing National Counsel Licensure Exam pass rates decreased

from 82.6% to 79%. Faculty closely examined factors which contributed to this decline. A

comprehensive improvement plan was developed and implemented with a focus on

organizational changes, enhancement of policies and procedures, standardization of testing and

promoting the development of critical thinking skills. As a result of improvement efforts the

April-Sept 2010 pass rate was 96%.

In previous improvement efforts in the health division, reading has not been at the

forefront. In the fall of 2010 when CCC was considering reading as the focus for the QEP, the

Health Science division assembled for a brainstorming session to explore reading as it applies to

their courses. The discussion’s focus was the faculty’s perception that students were not

reading their text books, much less comprehending the information. Faculty reached this

conclusion from various observations in the classroom. Grant Wilson (Surgical Technology)

reported he surveyed students and only 3/18 (16%) reported reading the content prior to

attending class. Mark Branon (EMT) reported that with one of his current classes had 44

chapter quizzes that were given online and due to be completed prior to the test. Twenty two

percent of the students’ grades were tied to the quizzes which were taken straight from the

reading assignments. At the time of the meeting students were not doing these quizzes, which
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most likely indicated they were not reading their assignments. Faculty gave additional reasons
why they had concluded that students do not prepare for class and testing by reading which are
listed on the Failure Tree (Appendix G).

In Educating Nurses, (Benner, Sutphen, et.al., 2010), an analysis of teaching and learning
suggested that in many nursing schools instructive strategies are removed from clinical
practice, lectures are standardized and devoted to student’s acquisition of knowledge, skills are
taught in isolation and there is fragmentation on many levels. The authors discuss problems
relative to these areas and propose four shifts in nursing education which include:

e Asshift from a focus on covering de-contextualized knowledge to an emphasis on

teaching for a sense of salience, situated cognition, and action in particular situations

e Ashift from a sharp separation of clinical and classroom teaching to integration of

classroom and clinical teaching

e Ashift from an emphasis on critical thinking to an emphasis on clinical reasoning and

multiple thinking strategies

e A sshift from an emphasis on socialization and role taking (mimicking) to an emphasis on

formation

The book highlights many effective instructional techniques which include unfolding case
studies, narrative structures for making a case, simulations, patient interviews, story- telling
and experiences, reflection, utilizing questioning techniques and promoting students to take
ownership for learning.

Combining reading strategies while continuing to streamline previous improvement
initiatives and utilizing techniques to implement Benner’s four shifts in nursing education seems
to be a natural progression for Calhoun’s nursing program. In keeping with the QEP student
learning outcomes to improve reading skills and increase engagement in reading, the nursing
program will work towards implementing reading strategies in a variety of settings and
throughout the curriculum. Selection of content where strategies will be embedded will be
based on review of data to determine students’ weak areas in the curriculum. After initial
implementation in NUR 102 (Fundamentals in Nursing) and NUR 105 (Adult Nursing) the

continuous review and improvement process will be utilized to carry the QEP across the nursing

49



Calhoun Community College QEP

curriculum. The accompanying tables provide an overview of the strategies planned for

Nursing courses and a timeline for their implementation.
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Reading Strategies Implementation & Formative Assessment Plan/Timeline
Cohort: Nursing 102 & 105

QEP | Timeline | Student Learning Activities: Instructional Formative
Year Outcomes Strategies Assessments
Fall 2012 | By the end of the
semester students will
demonstrate
improvement in reading
skills as evidenced by:
1.Appropriate application | 1. Graphic Organizing 1. Student Surveys
of nursing/medical *Pre-class assighments to | & Terminology Quizzes
vocabulary relative to the | define terms, prefixes,
content of study suffixes, abbreviations or
complete word concept
maps
*In class exercises to
apply medical terms,
prefixes, suffixes and
abbreviations 2. Student Surveys,
2.ldentification of key 2. Graphic Organizing Peer Reviews,
words, identification of *Care Plans Graphic Organizing
- g supporting details, *Concept Maps with grading rubrics,
= & recognizing patterns of *Time-Lines Content Exams
;_) N organization, making
8 inferences, drawing
conclusions, setting
priorities, analysis and
formulating nursing care
plans 3. Text Book /Journal
3. Demonstration of self- 3. Time of Reading Tasks | reading with
regulation and analysis of | * Pre-reading, During & | corresponding
comprehension and Post-reading assighments, Quizzes
application of appropriate | Assignments & Exercises
strategies to correct Note Taking Techniques
incomplete * SQ3R
comprehension *Cornell note taking
Spring Cohorts to examine Fall Cohorts to examine Same as above
2013 results and modify course | assessments and
student learning outcomes | adjust/modify strategies
Summer Reports will be
2013 formulated
Fall New Cohorts will develop | New Cohorts will choose | Formative Assessments
course specific learning strategies and implement | will be developed and
v outcomes them implemented
< -
0 8. Spring Cohorts to examine Fall Cohorts to examine Same as above
f 2 results and modify course | assessments and
s student learning outcomes | adjust/modify strategies
> -
Summer Reports will be

formulated
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In assessing students’ learning in mathematics, students should be familiar with and have an

understanding of certain mathematical terminology and reading comprehension strategies and

show the ability to apply such knowledge. The next table provides an overview of the strategies

planned for Math 112 (pre-calculus algebra) and a timeline for implementation.

Reading Strategies Implementation & Formative Assessment Plan/Timeline

Cohort: Math 112
QEP | Timeline Student Learning Activities: Instructional Formative
Year Outcomes Strategies Assessments
Fall 2012 | By the end of the Strategies as identified:
semester students will
demonstrate
improvement in reading
skills as evidenced by:
) 1. Terminology helps in ) )
1. Appropriate textbooks and flashcards | 1- Exercises, quizzes,
interpretation, and and exams
application of
mathematical terminology
2. Graphic Organizers
" 2. Effective analysis and of | ¢  Cornell Note taking
o mathematical concepts v Di
':8 and college level readings y enn Liagrams 2. KWL Charts,
S 3. Note Takin Mathematical
>d 3. Summarization of : ; g modeling word
(] college level reading Techniques problems,
e SQ3R
3.0ne-page
mathematical concept
paper
Spring Cohorts to examine Fall Cohorts to examine Same as above
2013 results and modify course | assessments and
student learning adjust/modify strategies
outcomes
Summer Reports will be
2013 formulated
Fall New Cohorts will develop | New Cohorts will choose | Formative
course specific learning strategies and implement | Assessments will be
outcomes them developed and
implemented
- ~N
}8 Spring Cohorts to examine Fall Cohorts to examine Same as above
N.“.‘ results and modify course | assessments and
At student learning adjust/modify strategies
5= outcomes
>
Summer Reports will be

formulated

52




Calhoun Community College QEP

ENVIRONMENTAL
CHANGES

Several strategies focus on physical and cultural changes to promote and value reading:
Reading Nooks

Space in selected buildings will be designated as Reading Nooks. The Reading Nooks will
contain comfortable seating, appropriate lighting, and be stocked with reading materials
applicable to programs of study (i.e., trade and academic journals, popular reading). Ongoing
activities will be planned in these areas to encourage use of materials.

Collaboration with a Variety of Constituencies

Methods to involve off-campus constituencies include connecting Athens State University and
the University of Alabama-Huntsville (the Colleges primary feeder schools) in the One Great
Read event by inviting their faculty to recommend books for One Great Read and for the
Reading Nooks. The College’s bookstore owned by Follett Publishing, will also promote the
book and author featured in the One Great Read event. Collaboration with students, student
organizations, Library, Maintenance, faculty, administrators and outside constituencies (public
libraries, Athens State University, University of Alabama-Huntsville) will be conducted to
designate physical space and reading material for reading nooks and to develop the virtual
reading nook. Student organizations (Phi Theta Kappa, Nursing Club, Black Student Alliance,
and Sigma Kappa Delta) will help promote and monitor use of the Reading Nooks. Also, the
Student Activities Director will work with the QEP Coordinator to promote all QEP activities.
One Great Read

One Great Read is a community-wide reading project tied into the existing annual Writer’s
Conference sponsored annually by the English Department. The Writer’s Conference
Committee selects a book and invites an author each year and encourages the entire College
community to participate in reading the book and attending the author’s public lecture.
Classroom instruction and discussion of the book precedes the author’s visit. Through the QEP

Initiative, the Writer’s Conference will invite, not only the Calhoun community, but the public
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through participating public libraries, civic organizations, Athens State University and University
of Alabama-Huntsville. Student participation in the event will be encouraged by the give-a-way
of electronic readers (i.e., Nook, Kindle). The QEP Coordinator will collaborate with the English
Department and Public Relations to promote and expand this initiative. Outside constituencies
will also be invited to the annual Writer’s Conference.

Book clubs

In selected programs, book clubs will be offered to encourage community and reading. Faculty
and/or student organizations will be invited to lead and coordinate selection of articles/books.
Service Learning

Ill

Student groups will “adopt” local Title | elementary schools and spend at least one hour per
month reading to the elementary students as part of service learning.

Active learning culture

Through these initiatives and an increased emphasis on reading comprehension activities,

Calhoun will transition from a “lecture-style” culture to an “active learning” culture.
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Environmental Changes Implementation Plan/Timeline

QEP | Timeline | Responsible Parties Activities Formative
Year Assessments
Fall 2011, | 1. QEP Coordinator (QEPC) | 1. One Great Read
Spring *Attend CCC spring
2012 & writing conference
Summer *Gather baseline data
2012 relative to attendance,
determine what other
formative assessments
will be collected
*Determine community
constituents(students,
student organizations,
area libraries, area
colleges) to invite to
~ participate in the annual
o3 event beginning in year
= one, begin networking
o 2. Reading Nooks
>3 *Collaborate with
N maintenance, library
faculty, students, area
libraries, industry and
area colleges to
determine location and
reading materials of
interest
*Gather data to
determine location of
reading nooks (high
traffic) yet quiet
*Research for grants to
cover cost of nooks and
reading materials
Fall QEPC, Director of the Reading Nooks Student Learning
Library *Qversee construction Outcome: After
and secure supplies in implantation of
year one (ongoing) environmental
*Coordinate changes students will
maintenance and supply | engage in academic
of reading nooks reading as evidence
(ongoing) y:
Spring QEPC, English Department | One Great Read *Increased
Chair & Student Activities | *Coordinate event participation in the
o Director *Incorporate event with | writing conference
%2 student organizations *Utilization of reading
i *Collect data, analyze nooks .

) data, determine *Formation and
T adjustments for participation in book
32 subsequent year, create clubs
> reports and disseminate | Measuring tools:

data *Qualitative surveys
*Incorporate selected *Sign-in logs
book in English course if | *Observation by
content appropriate students and faculty
*Informal self-
Summer Submit ongoing reports reporting measures

*Post-test if
incorporated in
English course
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FORMATIVE AND SUMMATIVE ASSESSMENT TOOLS

Calhoun’s QEP Coordinator will conduct an evaluation of data generated by both
formative and summative assessments throughout the QEP process. Assessment measures will
be used to evaluate student learning outcomes. Summative measures will evaluate overall
curriculum learning outcomes. Additionally, summative measures will focus on overall
performance and achievement of learning outcomes, while formative evaluation will focus on
the learning process. Each assessment offers a variety of measurable applications at different
levels of the student’s academic progress. A description of each assessment instrument and the
intended goals are outlined in the narrative below.

The College’s assessment plan for the QEP uses both direct and indirect measures of
assessment of academic comprehension in reading. These multiple measures of reading ability
come from different perspectives of students based on the course and/or program of study.
The QEP Coordinator will work with the Dean of Planning, Research and Grants to assess and
disseminate the QEP results to the larger College community. A presentation to new faculty at
each Fall Inservice will include information from the cohort faculty and national assessment
results during Best Practices Workshops. The Office of Research, Planning and Grants will
continue to survey faculty and students annually with the Teaching Styles Survey used in
summer 2011 and communicate the results to the QEP Coordinator for dissemination to the
College community. This information will be used to gauge support for reading in the teaching
culture and determine specific training needs. The following assessment tools will be utilized
for summative assessment of the QEP:

COMPASS/ACT

The summative evaluation of incoming students’ reading levels will be assessed using the
COMPASS (Computerized Adaptive Placement Assessment and Support system) and/or ACT test
scores. The baseline assessment will begin with incoming freshman student scores on the
reading section of the ACT and COMPASS Reading Test. The Calhoun Advising Center will be
responsible for administering the COMPASS placement test, and it consists of two types of
reading comprehension questions: reasoning and referring. The test covers literal or explicit

reading skills and critical or inferential reading skills. The passages on the COMPASS ask

56



Calhoun Community College QEP

students to select the meaning of vocabulary words from the context of the passage utilizing
high school and college-level terms. Students will also be required to make inferences about
the information in the reading passages in the questions designed to evaluate reasoning. These
guestions will also include questions about the English vocabulary. To see if main ideas and
specific details in reading passages support or contradict the proposed question, the student’s
ability to answer a referencing question will be assessed. Students who score a sixteen or
higher on the reading section of the ACT test and/or a sixty-five or higher on the COMPASS
Placement Test will not be required to take Reading 085, a developmental reading course; they
will be allowed to register for 100 level coursework and the assessment of their reading skills
will continue in the college level English, History, Psychology, Math, Sociology and Nursing
courses.

Nelson-Denny Reading Test

Baseline scores will be generated by conducting Nelson Denny Pre- and Post-Tests in selected
sections of the courses targeted by the QEP. This baseline testing will take place during the
Spring 2012 semester prior to Year One implementation. The first subtest of the formative
evaluation, Nelson-Denny, will assess the students’ vocabulary. The second subtest

will assess overall reading comprehension. During this testing at the beginning of the semester
cohort classes, students will read five passages and respond to multiple choice questions about
the content of the passage. These questions will require students to recall information as well
as draw inferences. The total reading score will be a combination of the two scores. The
student’s reading rate will also be determined with this assessment. The results of this pre-
testing will be given to instructors to help them determine the material that should be covered
in the coursework to address any reading deficiencies. At the end of the semester, the Nelson-
Denny Test will be administered again as a post-test to help determine whether students have
achieved the goals of Student Learning Outcome 1. This assessment will help determine
whether the students’ skills have improved (summative) AND the data will be used to help
determine changes that need to be made in the next semester (formative).

Collegiate Assessment of Academic Proficiency (CAAP)
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Each spring semester during Assessment Week, the CAAP is administered to provide the College
with data that will assess, evaluate, and enhance student learning outcomes and general
education program outcomes. Because this test contains a reading section, the QEP
Coordinator will use the results to measure referring skills and reasoning skills. The students
will be given forty minutes to select the main idea of a passage and to identify important facts
and relationships of the text. The reasoning skills section will also require students to
determine implicit meanings and apply that information by making inferences. This assessment
will require students to read four passages: prose fiction, humanities, social studies, and natural
sciences. These reading selections are comparable to the college level work the students have
encountered in their courses. The QEP Coordinator will evaluate the students’ performances
based on the two sub scores and the overall test score. CAAP data generated during the QEP
period will be compared to existing baseline pre-QEP results to help gauge whether students
are improving. Since results are reported to the College by student number, student scores can
potentially be compared against the results of students who completed ARC courses with those
who did not.

Community College Survey of Student Engagement (CCSSE)

The second Student Learning Outcome will be evaluated using the CCSSE Question 4e: In your
experiences at this college during the current school year, about how often have you come to
class without completing readings or assignments? Research confirms that students who are
engaged in the community college tend to perform better academically. The CCSSE not only
consists of survey questions to determine the instructional practices but it also looks at student
behaviors that are highly correlated with student learning. This assessment will help the
College ascertain whether student engagement has improved and instructional practices have
changed during the course of the QEP.

Discipline Specific Assessment Tools

In addition to these assessments, the Calhoun faculty will continue to assess the students with
formative measures throughout the semester. Each discipline will implement strategies that
focus on the improvement of academic reading comprehension skills. Fluckiger, et. al.,

emphasize the importance of implementing formative measures that focus on student learning
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rather than grade assignment. Activities which provide instructors with information regarding
the students’ grasp of information with the opportunity to develop and grow prior to graded
assessment is a fundamental part of the formative assessment process.

If assessment is performed only at the end of instruction, summatively, it is too late for
students to improve learning processes. There is also little incentive for them to modify
learning behaviors. Formative feedback strategies have been shown to increase learning, and
an essential element is frequent feedback. Instructors must provide timely feedback which
focuses on the expected outcomes; however, these assessments are not necessarily graded.
Course specific rubrics will be developed to assist content area instructors with assessment of
learning processes and strategies.

HESI (Critical Thinking, Specialty Exams & Exit Exams):

Since 2008, Calhoun’s nursing program has utilized national standardized tests developed by
Health Education Systems Inc. (HESI), which are national standardized tests. National data and
benchmarks are included in the reporting functions of the exam. The exams assess student’s
readiness and ability to apply nursing concepts. Three types of exams are utilized in the nursing
program: the critical thinking exam, specialty exams and exit exams.

In 2009, select nursing courses elected to utilize specialty exams corresponding to the
curriculum as their final course exam. Exit exams were also implemented. In 2010 the nursing
program began administering the critical thinking exam at the beginning of NUR 105 to gauge
student’s baseline abilities to analyze data, utilize argument analysis, prioritize care, problem
solve, and resolve biases/ethical dilemmas. To date no specific efforts have gone into examining
and tracking critical thinking scores throughout the program. Each course’s specialty exam
report includes sub-scores relative to critical thinking. The program will utilize the critical
thinking exam as an initial measurement point and then track the critical thinking scores as
students progress through the curriculum as an assessment of progress and as an indirect
summative assessment. Also content specific scores will be examined to determine which
content to target content specific improvement efforts within selected nursing cohorts.
National Nursing Licensure Exam: The National Council of State Boards of Nursing (NCSBN)

provides education, service, and research through collaborative leadership to promote
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evidence-based regulatory excellence for patient safety and public protection. To ensure public

protection, NCSBN Member Board jurisdictions require a candidate for licensure to pass an

examination that measures the competencies. NCSBN develops two licensure examinations, the

National Council Licensure Examination for Registered Nurses (NCLEX-RN) and the National

Council Licensure Examination for Practical Nurses (NCLEX-PN) that are used by boards of

nursing to assist in making licensure decisions. Taking the NCLEX-PN or the NCLEX-RN is a

capstone experience for nursing graduates. Passing the exam demonstrates a nursing student’s

competence so that they can launch their nursing careers. For this purpose, Calhoun will utilize

the successful performance rates as a final summative assessment of the QEP as it pertains to

nursing students.

ASSESSMENT TIMELINE

Assessment
Tool

Year

2011-
2012

Year 1
2012-2013

Year 2
2013-2014

Year 3
2014-2015

Year 4
2015-2016

Year 5
2016-2017

FA | SP | SU

FA | SP | SU

FA | SP | SU

FA | SP | SU

FA | SP | SU

Nelson
Denny
Baseline

Nelson
Denny
Testing

HESI
Critical
Thinking
Exam

HESI
Specialty
Exams

HESI Exit
Exams
Baselines

HESI Exit
Exams

Nursing
Licensure
Exams
Baselines

Nursing
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Assessment | Year Year 1 Year 2 Year 3 Year 4 Year 5
Tool 0 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017
2011-
2012
Licensure
Exams
Discipline- | X | X | X | X [ X | X[ X | X | X | X [ X | X | X | X |X]| X
specific
exams
COMPASS | X | X [ X[ X [ X | X[ X | X | X| X | X[ X| X[ X|X|X
Placement
Testing
Teaching X X X X X X
Style
Survey to
Faculty and
Students
CCSSE X X X X X X
CAAP X X X X X X
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INSTITUTIONAL CAPABILITY

Calhoun Community College has allocated $502,193 over the five-year implementation of the
QEP project at an average annual allocation of $100,438. These resources include released
time for the QEP Coordinator and cohort faculty in addition to professional development costs,
assessment activities and related goals. The QEP Writing Team feels these resources are
adequate to develop, sustain and complete the college-wide implementation of the QEP. The
reporting line of the QEP Coordinator is found on page 34.

QEP Coordinator

The role of QEP Coordinator will be filled by a faculty member with experience in the area of
assessment of institutional outcomes and in the QEP focus area of reading for comprehension.
The Coordinator will receive full released time for the duration of the project and will be
assisted by an hourly clerical worker for 19 hours each week. The Coordinator will establish
and maintain the QEP office in the Library with full access to a multi-station computer lab and
meeting room for orientation and training of faculty involved in the QEP. The Coordinator will
identify professional development activities or conferences for affected faculty and seek out
qualified consultants for in-house training.

The QEP Coordinator will collaborate with Academic Deans and Department Chairs to Identify
faculty cohorts for the academic year of 2012-13. The first year’s cohorts will be chosen by the
end of Fall Semester, 2011. Cohorts for subsequent years will be chosen by December 1 of the
preceding year. This timeline will foster the opportunity for one cohort to be mentored or
shadowed by the next cohort. A complete job description for the QEP Coordinator is included

on the following pages as well as the five-year project budget.
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QUALITY ENHANCEMENT PLAN COORDINATOR JOB DESCRIPTION

Position: Quality Enhancement Plan: ARC (Academic Reading Comprehension). The position will be a D
schedule salaried position with full course released time for outlined QEP responsibilities.

Reports to: Vice President for instruction and student success

Duties: Serves as the primary operational coordinator of the QEP, ARC, and is responsible for the day-
to-day effectiveness of the QEP.

Qualifications:

Effective oral and written communication skills and competence for conducting presentations.
Ability to meet deadlines for reports and assignments.

Knowledge, skills, and ability to initiate and follow through on concepts related to improving
student learning as it relates to reading skills.

A Commitment to the College’s mission.

Ability to work with others and lead committees

Capable of service as a leader to a diverse population of students, faculty, and staff.

Long range planning and budgeting experience.

Minimum of a Masters plus eighteen graduate hours in a general curriculum area.

Responsibilities:

Collaborate with department chairs and academic deans to recruit, train and supervise all QEP
cohort faculties.

Work closely with the VP for instruction and student success and QEP faculty implementation
cohorts to provide leadership in all aspects of planning, developing, implementing, and
monitoring the QEP.

Develop the short-and long-range goals, objectives, and budgets related to the QEP.

Manage QEP budget

Collaborate with Advising Center staff to coordinate the administration of Nelson Denny pre-
test to Calhoun students.

Publicize the QEP to the campus community through newsletters, print material, online media,
yearly in-services, and college professional develops.

Provide appropriate follow-up, as requested by SACS on-site review team and prepare all follow-
up reports as needed.

Coordinate QEP professional development of faculty/staff utilizing outside consultants and in-
college talent.

Work in collaboration with IT and the Office of Research, Planning and Grants to develop survey
and evaluation instruments to capture benchmark data: analyze data to ensure continued
assessment is conducted through courses impacted by the QEP, and analyze learning outcome
improvements during and at the end of each semester to make improvements to the QEP.
Disseminate assessments data, results, and implication to appropriate personnel and supervisor.
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QEP IMPLEMENTATION BUDGET

Year 0
2011-12

Year 1
2012-13

Year 2
2013-14

Year 3
2014-15

Year 4
2015-16

Year 5
2016-17

QEP Coordinator (Full
Released Time, Years 1-5)
Fall Spring Summer
Partial Release Year 0

$16,506

$25,680

$26,450

$27,244

$28,061

$28,903

QEP Assistant to provide
clerical support

$10,100

$10,100

$10,100

$10,100

$10,100

Faculty Released Time (7
faculty members across 5
departments * 2/Year)

23,968

24,687

25,428

26,190

26,976

Professional Development
(3 faculty/year attend 1
national conference) (3 @
$2,000)

6,000

6,000

6,000

6,000

6,000

Consultants (Professional
Development)

3,000

6,000

6,000

4,000

2,000

2,000

Assessment (Nelson-
Denny) (1,000
students/year *
$8.00/student * 2
times/year) Note: Year O
includes pilot testing
selected sections

8,400

16,000

16,000

16,000

16,000

16,000

Reading Materials

Academic journals,
subscriptions and trade
journals, popular reading

2,500

2,500

2,500

1,500

1,500

Office equipment and
supplies (computers for
Coordinator, assistant and
shared printer in Year 1)

4,700

1,000

1,000

1,000

1,000

Reading Nook Supplies
(2 per year the first 2
years)

(Includes E-reader give-a-
ways coordinated with One
Great Read)

4,000

4,000

1,000

1,000

1,000

TOTAL

$27,906

$98,948

$96,737

$93,272

$91,851

$93,479
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7. After assigning reading material to my students, | usually follow up by:

writing

assignment L
C ing a class di i ,| ,|

Reading assignments are

primarily used for class | test :

preparation

I do not usually follow up on
assigned reading material

Response Response

Percent Count
16.9% 33
37.9% T4
38.5% 75
6.7% 13
answered question 195
skipped guestion 5

8. My students enjoy reading assignments and feel that they add value to their academic

experience:

Yes |

N )
Q1. Status:
7 Adjunct

2 CETV Production Specialist (Survey N/A)

Response Response
Percent Count

53.4% 93
47.1% 82

C ts;
ammen 55
answered question 174
skipped question 26

Aug 3, 2011 5:26 PM
Aug 2, 2011 1:36 PM

7. After assigning reading material to my students, | usually follow up by:

writing
assignment

c ing a class di i I ]

Reading assignments are

primarily used forclass ftest [ ]

preparation

| do not usually follow up on
assigned reading material

Response Response

Percent Count
16.9% 33
3T.9% T4
38.5% 75
6.7% 13
answered question 195
skipped question 5

8. My students enjoy reading assignments and feel that they add value to their academic

experience:
Yes [ T
LI e
Q1. Status:
1 Adjunct

2 CETV Production Specialist (Survey N/A)
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Percent Count
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55
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skipped question 26
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Q1. Status:

3 Adjunct professor
Q2. | deliver fi to gl
(select all that apply)
1 Expenential/Adventure Based Group Experiments
2 e-mail feedback
3 Lab
4 Youtube musical ples Individual oral fon:
5 Other multimedia resources
6 Exercises with studenis in pairs or small groups.
7 Personal conferences
8 Email
8 Lab work
10 CourseCompass & e-mail
11 videos
12 Tegrity, Online discussion board
13 Discussion boards within Blackboard. Tegrity lectures.
14 - course or topic webpage: used as visual aid, student resource and as
reinforcement
15 Lab exercises
16 Field Trips
17 Lecture, DVD, Audio CD Handouls Lecture with visual aids. White board lecture.
18 Discussion Boards
19 independent projects such as developomental timelines, original psychology
experiemenis, efc.
20 computer based program
21 Lecture and lad demonstrations
22 email
23 on floor instruction
Q2. | deliver inf tion to gl
(select all that apply)
24 Simulation
25 | use Tegrity to record all my lectures and also to provide additional homework
selutions.
26 Hi rk (math) assig
27 As long as you categorize hand-outs as Reading Material
28 email to students questions,
28 games
30 Power Point Presentations Video from Academic Sources
kil Online homework
32 Blog posts
33 Role ing b iors in y setting
34 on-line assignmenis
35 One-on-one tutoring, ITTS, phonics instruction.
36 In class hands on labs Videos
ar onling programs
38 Audiovisual aids, such as films. Also, we listen to poets read or recite their own
poetry on Poets.Org.
39 Example practical problems h B le probl on the whiteboard
40 Online computer based training.
41 Prablem solving involving reading "word problems” and selecting appwpdale
information/data to correctly solve the p . We also
experiments which require the student to read and fol!owwnﬂian |nslmct|ons
42 Blackboard
43 tegrity videos, case studies

Aug 1, 2011 5:11 PM

Aug 7, 2011 3:48 PM
Aug 7, 2011 3:16 PM
Aug 7, 2011 7:17 AM
Aug 6, 2011 9:58 PM
Aug 6, 2011 9:16 PM
Aug 6, 2011 3:06 PM
Aug 5, 2011 6:39 PM
Aug 4, 2011 11:07 PM
Aug 4, 2011 7:25 PM
Aug 4, 2011 10:18 AM
Aug 3, 2011 5:26 PM
Aug 3, 2011 1:11 PM
Aug 3, 2011 11:52 AM
Aug 3, 2011 10:06 AM

Aug 3, 2011 9:25 AM
Aug 3, 2011 7:12 AM
Aug 2, 2011 2:27 PM
Aug 2, 2011 12:57 PM
Aug 2, 2011 8:26 AM

Aug 2, 2011 7:35 AM
Aug 2, 2011 7:30 AM
Aug 2, 2011 7:04 AM
Aug 2, 2011 6:52 AM

Aug 2, 2011 6:48 AM
Aug 1,2011 11:31 PM

Aug 1, 2011 9:52 PM
Aug 1, 2011 8:22 PM
Aug 1, 2011 8:16 PM
Aug 1, 2011 7:53 PM
Aug 1, 2011 7:00 PM
Aug 1, 2011 5:37 PM
Aug 1, 2011 5:11 PM
Aug 1, 2011 4:41 PM
Aug 1, 2011 4:08 PM
Aug 1, 2011 3:55 FM
Aug 1, 2011 3:41 PM
Aug 1, 2011 3:19 PM
Aug 1, 2011 3:06 PM

Aug 1, 2011 2:51 PM
Aug 1, 2011 2:51 PM
Aug 1, 2011 2:17 PM

Aug 1, 2011 2:14 PM
Aug 1, 2011 1:35 PM

Q8. My students enjoy reading assignments and feel that they add value to their academic experience:

Some do.
The texts selected by the state do not seemed aimed at our student body.

| think they do for the most psn but I've been appalled hy the large number of
| who lack ion skills when they are given a written
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Q8. My students enjoy reading assignments and feel that they add value to their academic experience:

10

12
13

14

18

16
17

18

18

ig it which F to the reading assignment. They find the reading
subject matter interesting, but are sorely lacking in speaking and writing skills,
such as grammer, sentence structure, and spelling (in the written work).

My experience is that students are lned off from reading/class because they do  Aug 6, 2011 5:42 PM
not have the reading comprehension skilis needed for collegiate level work,

I teach adult ed - ESL, and | feel | need to have the students envolved in Aug 6, 2011 3:06 PM
activities where they show what have leamed,

| 'am not certain “enjoy” would be the word, but | do think that the better Aug 5, 2011 1:51 PM
motivated among them see the value in such assignments.

| teach math, so the only reading involved is working word problems. My Aug 4, 2011 11:07 PM
students are required to do them

They often enjoy the extra articles, websites, etc; which | bring in after they Aug 4, 2011 7:16 PM
realize that they are able to make a connection with what they read.

| can't say that my students "enjoy” the reading assignments; the reading Aug 4, 2011 12:25 PM
provides additional footage to the main fealure presented in the classroom.

? Aug 4, 2011 12:11 PM

Mot sure enough to answer yes on this one. Enjoy is a strong word to use here- Aug 4, 2011 12:05 PM
tolerate would be more on targel. Most students simply do not enjoy reading but

I'm working on imph g a new gy this where | assign an

article for them to read and ]uslﬂ'y their repsonses fo it. The articles will be pulled

from current topics in Biology today. Hopefully it will help with their unpassicnate

response to reading...

some do some don't. those do are having better performance. Aug 3, 2011 11:58 PM
They don‘t always enjoy them, but they do lead to intering class discussions, Aug 3, 2011 8:25 PM
g writin and overall critical thinking extension. | think

reading i is an invaluable part of any course.
It varies by student. Aug 3, 2011 5:26 PM

Foar a class taught 90% online, it's difficult to know if the students actually take Aug 3, 2011 1:11 PM
notes and watch ("attend”) all of the Tegrity lecture.

I rarely encounter anyone who claims they enjoy reading assignmenis. Aug 3, 2011 12:27 PM

| can't say the students enjoy the reading assignments, bul they do no they add Aug 3, 2011 1152 AM
to their knowledge base in Nursing and are necessary to obtain their goal.

Real students vary, with some actually enjoying the assignments, many just Aug 3, 2011 11:48 AM
bearing the burden. Pseudo-students, of whom we have many, don't do the

work and so there's no basis for judgment about their enjoyment. Clearly,

uncompleted assignments cannot add value to their academic experience. What

concerns me more is that they're not adding to their stock of knowledge.

Students who ind or with direction, what the assig Aug 3, 2011 10:06 AM
unrllnhutes typically enjoy the assngmnants Since the value may not be
fiate, helping stud see the relationships and context is important.

Q8. My students enjoy reading assignments and feel that they add value to their academic experience:

20

21

22

23

24

25

26
27

28
29

3

32

a

The textbook we use is redundant and often too technical. However, it is the Aug 3, 2011 9:25 AM
primary method, in conjunction with notes, for reviewing exam matenal.

Due to the nature of the courses | teach, reading is integral to their Aug 3, 2011 8:53 AM
ding of Ihe ial. Plus | ge them to share their individual

insights and ing the reading ass ts rather than

insisting on only one path through the material.

The majority of my students cannot stand reading. They often wait until a few Aug 3, 2011 8:21 AM
minutes before class begins and try lo skim the assi that was .

| can sense that they are uncomfortable that they have not read. They often

squirm in their seats and never make eye contacl. This is upsetting because

they spend their energy in class trying to not get caught instead of leaming the

malerial that has been prepared for that day.

| think the answer to this question depends on the student. Some are motivated Aug 3, 2011 7:13 AM
learners; others are nol.

| do not give reading assignments for the math class that | teach, so it would be Aug 2, 2011 4:18 PM
better to have a question that says if you say no to #5, you are done,

| make some materials avgailabla ONLY in the library which allows the srudents Aug 2, 2011 4:04 PM
to familiarize themselves with the facility.

Itis aimost split down the middle. Aug 2, 2011 3:01 PM
This survey is too limited and answers are not inclusinve enough to fit many Aug 2, 2011 2:27 PM
situations. |E. Yes, No is very limiting

sometime Aug 2, 2011 10:31 AM
Some do and some don't, Aug 2, 2011 B:46 AM
not always the case; it depends on the student Aug 2, 2011 B:37 AM

Students cannot read even simple words on the computer screen much less in a Aug 2, 2011 8:36 AM
book!

As a rule they don't read the assignments, and FREQUENTLY do not attend Aug 2, 2011 7:54 AM
class.

It depends on the individual student whether or not they like to read. Aug 2, 2011 7:35 AM
My student read bic they have no other choice, if you do not know the Aug 2, 2011 6:41 AM

information you will not pass the course.

Mote - late “reading” assig in above questions to Hi L Aug 1, 2011 9:52 PM
exercises. | assign between 200 and 250 exercises per semester course. Even

though my courses are math and not "reading” courses, | cannot encourage you

enough toward developing reading imp0 Ivities for the ! |

am a slow reader myselfl and recognize it as a liability.

Average participation Aug 1, 2011 B:16 PM

Many students have trouble reading text books. | often siress to them that they Aug 1, 2011 7:54 PM
need to pay attention to the graphic material in the text and also to data included

90
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Q8. My students enjoy reading assignments and feel that they add value to their academic experience:

38

39
40
“
42

43

45

a7

48

49
50

51
52

53

55

in tables and graphs. Many students are ill prepared due to too little reading
assignments in high school.

There seem to be those who are determined to attend college and be successful
without, apparently, opening a book - or so it seems ...

Most...
Those who actually READ find it beneficial
laboratory setting requires scholarly preparation for safety

Please note that for question, | also conduct class discussion as a means of
unveiling rich thought and dialogue about the reading material.

They really just want me to give them ihe answers to conquer the test.

I have found that most people do not enjoy reading in general but it is more a
reflection of our culture and than academia.

| tutor adult iteracy, so the lecture/class format does not really apply to my
situation.

| teach math, so there is not much reading assignments.

I'm really not sure how to answer this question. | hope that my students enjoy
their assignments, but | really don't know.

Perhaps, enjoy is not the best term - but they have found that the text provides
ample assistance with each of their assignments.

| have no idea.

| teach remedial math. There isn't as much reading in this course as there are
others.

No info.

| think they see the benefits but, many are taking the class because itis
mandatory not becasue they enjoy it.

| give regular quizzes over the reading assignments. This increases class
discussion and makes class much more enjoyable for both the students and me.

Primarly reading assignment deals mainly with technical information and
lying the ] al in ication. Follow up depends on the ial

covered.
Itis almost impossible to get students to read.

Aug 1, 2011 7:00 PM

Aug 1, 2011 4:54 PM
Aug 1, 2011 4:47 PM
Aug 1, 2011 4:41 PM
Aug 1, 2011 4:31 PM

Aug 1, 2011 4:10 PM
Aug 1, 2011 4:00 PM

Aug 1, 2011 3:55 PM

Aug 1, 2011 3:48 PM
Aug 1, 2011 3:44 PM

Aug 1, 2011 3:40 PM

Aug 1, 2011 2:58 PM

Aug 1, 2011 2:56 PM

Aug 1, 2011 2:51 PM
Aug 1, 2011 2:51 PM

Aug 1, 2011 2:36 PFM

Aug 1, 2011 2:24 PM

Aug 1,201 1:18 PM

4™ SurveyMonkey

Student Survey for Teaching Style (emphasis on
reading)

1. Overall, my instructors deliver instructional information to students through: (select all

that apply)
Response Response
Percent Count
Lecture only [ 18.6% 17
Lecture with visual aids
I | T4 47
{PowerPaint, etc.) % 0
Class di B ] 54.4% 343
Reading I ] 55.9% 152
Writi i i [{
ik UENSE S § 1 35.7% 225
Lecture / reading g I | 40.8% 257
sranap ] 70.5% as4
Online chats [ 7.5% 47
Other {please specily) 25
answered question 630
skipped question L]
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2. | prefer that my instructors deliver instructional information to me though: (Select all that

apply)

Lecture only ]

Lecture with visual aids

(PowerPoint, ete.)

Class di i !
[ |
g assig
Writing i in resp to
i | E—
readings
Lecture / reading assk [ ]
I
Online chats [

3. | take notes during classes:

Often |

Occasionally [
Never [

4. My instructors assign reading material:

Response
Percent

6.8%

81.2%

B3.8%

37.0%

28.3%

38.1%

B4.5%

11.4%

answered gquestion

skipped question

Response
Percent

78.7%

16.8%

3.5%

answered question

skipped question

Response
Percent

65.5%

30.2%

4.3%

answered question

skipped question

Response
Count

514

404

234

241

408

633

Response
Count

502

Response
Count

412

190

27

5. When assigned reading material, my instructors usually follow up by: (select all that

apply)

g writing

Ci ing a class di i [ ]

Information is used for class /

test preparation

Reading assignments are usually

done on my own with no instrugter [

follow up

Response
Percent

34.9%

6E.7%

22.0%

answared question

skipped question

Response
Count

218

319

43

627
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Q6. | enjoy reading assignments and feel they add value to my academic experience:

64

65
66

67

68

69

70

Al

72

73

74

75

76

77

78

78
BO

dings are reinf
then eventhough i do not enjoy them.

S0 i

my overall

Don't really enjoy, but understand it is necessary.

| learn best through reading and taking notes on my own.| have found that my
online classes allow me to do just that and in my own time. | really enjoy the
online program. They can sometimes be hard to get into with so many students
attending Calhoun, but | managed the last two semesters to squeeze in, | believe
reading assignments are exiremely important in the classroom because what is
the classroom but to prepare you for the office? There will be tons of reading
"assignments” once students begin their career path no matter what path that
may be. | agree that reading is a critical skill every student should acquire and
master before they graduate college,

Reading assignments are good for online classes where there is littie 1o no class
i i ut for a cl peri class di ions and lect are
better suited.

for me reading is how | learn.

Reading is vital to leaming. | think text has to be involved in the | ing p
for most fields of study.

| do not enjoy reading assignments but they do help with the leaming
axperience,

| do not like reading; however reading is essential.

The reading assignments | have been given have been long and tedious,
followed up by pop-quizzes that are based off of single words in the text easily
missed. Lectures are fine but so much reading becomes a hassle.

| don't enjoy it but | know its good for me.,

Reading in class would be we have amout of

chaplers that have to be read in a short period of time.

Reading is great, but sometimes the amount of reading we have to do for such a
short period is hard to comprehend.

| would agree to a certain degree. | feel that overwhelming a student with reading
can often deter them from even trying. Some feel defeated before they begin. |
personally don't mind reading assignments and believe they are neccessary for
an overall picture. The student must, in the end, take responsibility for their own
education. You get whal you putin to it.

| learn better through class discussion, examples, and hands on work. If | read it
I remember it just long enough to get me through the test or assignment.

kind of just depends on the teacher and how much the reading actually helps in
the class

| don't really enjoy it but, that is why | am in school, right!ll
Some of the material is so boring and hard to understand, the instrustors have to

Q6. | enjoy reading assignments and feel they add value to my academic experience:

81

87

89

go over it to make you understand it.

| think it is very important to read the material and then have the information
relayed back in a lecture form with disscussion.

| think reading assignment are great to have. | went from an F to a B in english
by reading and following my assignments.

| love reading, but some of the very old books/stories we read during say
English, are very outdated, and | feel like | don't really gain anything from it. |
would definitely update it to more modemn books and stories we would read
during the class.

If the reading is necessary and not long and drawn out with irrelevant material to
what we are learning, | enjoy it. However, | find that a lot of the material we are
d with ins information that is not to the lessons or subject

;naller at hand.

The only classes that | am taking is online classes. this survey may not apply to
these classes

Some instructors expect you to be able to read and instantly comprehend what
the text is lalking about and refuse to discuss it in class, yet test you on it. It's
unfair to test students on material they won't cover. It has nothing to do with
making sure we do our reading, it's purely them being on a power trip.

excluding text books

| have found that reading the material and then taking notes is probably one of
the best ways to sludy.

Reading assignments are helpful many times, bul please be considerate of the
number of classes we as students have as well as other responsibilities!
assigned reading wouldn't be as beneficial if we're having to cram it in- we don't
take much in that wayl! =) | would like to say that my experience at Cathoun has
overall been wonderfulll Thanks!

[]

Aug 2, 2011 1:29 PM

Aug 2, 2011 12:05 PM
Aug 2, 2011 10:13 AM

Aug 2, 2011 9:25 AM
Aug 2, 2011 4:54 AM
Aug 1, 2011 10:48 PM
Aug 1, 2011 10:17 PM
Aug 1, 2011 9:34 PM
Aug 1, 2011 9:31 PM
Aug 1, 2011 9:06 PM
Aug 1, 2011 8:09 PM
Aug 1, 2011 7:29 PM

Aug 1,2011 6:20 PM

Aug 1, 2011 6:16 PM

Aug 1, 2011 6:13 PM

Aug 1,201 4:37 PM
Aug 1,201 4:19 PM

Aug 1, 2011 4:00 PM

Aug 1,2011 3:33 PM

Aug 1, 2011 3:26 PM

Aug 1, 2011 3116 PM

Aug 1, 2011 2:53 PM

Aug 1, 2011 2:50 PM

Aug 1, 2011 2:49 PM
Aug 1, 2011 1:40 PM

Aug 1, 2011 1:01 PM
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